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Ruffner tirelessly and forcefully promoted the public school system, earning himself the nickname "the
Horace Mann of Virginia," after the founder of public education in New England. From the beginning many
political leaders opposed public education, especially for African Americans. Ruffner tried to persuade them
that it was not unfair to tax prosperous people to pay for the education of poor people because education was
good for the society as a whole. He concentrated on the economic and moral benefits of education. Nothing,
Ruffner asserted, "brings back a larger or surer return of prosperity, than the money expended in the education
of the people; and this it does by drying up the great source of crime and pauperism, and by quickening the
mind, and thus quickening and guiding the hand of every worker in the land â€¦ Nothing is so costly as crime,
and ignorant, thriftless labor â€¦ Universal suffrage simply necessitates universal education. By , the year after
the constitution required that schools be established in every county, Virginia had 3, public schools enrolling
nearly , white students and 1, schools enrolling about 65, black students. As early as Ruffner complained in his
annual Virginia School Report: The temptation, at such a crisis as this, is to make the present amount of
revenue go farther, nominally, by curtailing the superintendence, or else by shortening the school term, or
both: This would be a practical fraud, which could not be connived at by honest minds, if the injurious
consequences are understood. There always have been good men who advocated this sort of economy, but
they did so only because they had not studied out its destructive effects. A little poor schooling is simply a
waste of time and money. Every intelligent man knows that five months is too short, not too long, a school
term for the year; and that we need more and better, not less and worse, supervision for our schools. About
half the schools in the state closed, their teachers lost their jobs, and half the students in the state received no
education. Funders insisted on paying full interest on the public debt regardless of the consequences to the
schools, and Readjusters insisted on reducing both the rate of interest and the amount of the principal to be
paid in order to restore money to the education budget. Readjusters framed the political choice facing voters
this way: John Warwick Daniel In the assembly passed a bill to require that school taxes be collected in
money not in tax-receivable coupons clipped from state bonds issued to pay the debt that could be devoted
exclusively to the public schools. After the bill passed, Governor Frederick W. Holliday vetoed it and
denounced the public school system. They are a luxury, adding when skilfully conducted, it may be, to the
beauty and power of a state, but to be paid for, like any other luxury, by the people who wish their benefits.
African American voters overwhelmingly favored the Readjusters and the schools, and many thousands of
lower- and middle-class white voters did, too. In the legislative elections Readjusters won majorities in both
houses of the General Assembly, and in they also elected the governor, lieutenant governor, and attorney
general. Farr superintendent of public instruction in place of Ruffner. During the next two years Farr and the
Board of Education replaced almost every county school superintendent in the state with men firmly
committed to public education for both black and white children. Even before the General Assembly adopted a
new debt payment law in that freed up money for the schools, Readjuster legislators increased appropriations
to the schools, allowing most of the schools that had closed to reopen. The state expanded and improved the
school system, acquired and constructed school buildings at an increased pace, hired more teachers, and
improved their pay. Enrollment grew from about , white students and 77, black students in to , whites and ,
blacks in At the Turn of the Century School Interior The public school system had gained a firm foundation
of political support in the s. Political leaders did not always appropriate enough money to erect enough good
school houses or pay teachers what they may have deserved, but thereafter none of them was openly hostile to
the system. Important though the school system was, it failed in part through inadequate funding to provide
education to all eligible Virginians. The federal census reported that Because few white children lived near a
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high school and because many of them had jobs, only For African Americans the numbers were lower:
Illiteracy had dropped from Males and females suffered from approximately equal rates of illiteracy
Thirty-one years after the first public schools opened, William Henry Ruffner proudly commented that "the
people are more sensitive in regard to any tendency toward weakening the school system than on any other
subjectâ€”more so than on suffrage or the race question in any form. July 6, - Voters ratify the new Virginia
constitution that requires the General Assembly to create a statewide system of free public schools. March 2, The General Assembly elects William Henry Ruffner to serve as the superintendent of public instruction.
November - The first few state-mandated public schools in Virginia open. August - By the end of this month
more than 2, public schools have been established in Virginia, more than of which are designated for African
Americans. They enroll about 90, white students and 40, black students. About half of all public schools close.
January 13, - The General Assembly elects R. Farr the state superintendent of public instruction.
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Penn initiated the idea of free education for the poor in Little was done, however, to make this vision become
reality. Education in the colonial period was predominantly the domain of religious institutions and other
private sources. There was little interest in subsidizing education for those of limited means. The Pennsylvania
Constitution of took a pro-active approach in this matter and demanded that schools be established throughout
the state "in such a manner that the poor may be taught gratis. An amendment provided a method by which the
county treasurer would pay for educating the poor by means of collecting taxes. A sparse population in many
areas of the state made the formation of some schools burdensome if not impossible. Germans were
particularly opposed to common schools out of fear that the English language would become commonly
accepted, eliminating the use of their native tongue. This feeling was shared by Catholics, Episcopalians, and
Quakers. By contrast, Presbyterians, Baptists, and Methodists supported public schools, as did New England
immigrants who were accustomed to public education. By Pennsylvania was the only northern state without a
comprehensive school system. It was clear that the issue required a broader legislative mandate if the idea of
common schools was to succeed. The "School Act of " provided that authority while still allowing residents of
individual school districts to vote to adopt its requirements. By early , about three-quarters had accepted the
measure. The School Act of created bitter fighting across the state. It was favorably received in the northern
and western counties. The southern and central counties, however, strongly opposed. Cities generally favored
the law as did organized working men looking to insure that their children would have the opportunities
education afforded. The levying of school taxes only angered more the opponents of common schools, but
these taxes finally enabled the completion of a statewide system of public education. Yet remaining was the
need to staff schools with professional, properly trained teachers. The "Normal School Act of " divided the
state into twelve normal school districts. It also authorized private individuals to open normal schools. The
system of private ownership proved unsuccessful, however. To attract students and their tuition fees
entrepreneurs lowered scholastic standards and ignored entrance requirements. In the state began purchasing
normal schools and the basis for admission gradually rose to college standards. There were other challenges in
the history of public education in Pennsylvania: It was, however, the fight for common schools that first made
education a valued right, and made the occupation of "common school teacher" a profession of which one
could be proud.
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3: Education Act No 80 (as at 07 November ), Public Act â€“ New Zealand Legislation
Public Law , Education for All Handicapped Children (Later renamed the Individuals with Disabilities in Education Act)
IDEA Provides financial assistance to local schools to provide free and appropriate education for children with
disabilities.

Further guidance on the safeguarding arrangements covering governors and the safeguarding responsibilities
of governing bodies and proprietors is provided in KCSIE. Additionally it should be noted that, whilst out of
scope of these regulations, school governors in maintained schools are also subject to additional arrangements
and can also be disqualified from holding office being a governor in maintained schools under regulation 17,
Schedule 4 of the School Governance Constitution England Regulations Staff not covered This means that
staff employed who work in the following roles are not covered by the regulations and therefore these
arrangements must not be applied to them. This includes staff who have no involvement in the management of
relevant provision and only provide: Regulation 9 does not apply to staff in a relevant school setting.
Accordingly, schools are not entitled to ask their staff questions about cautions or convictions of someone
living or working in their household. Schools should review their staffing policies and safer recruitment
procedures, and make changes accordingly. Schools and local authorities should also ensure that their
safeguarding policies fully comply with KCSIE , and are clear about the expectations they place on staff,
including where their relationships and associations both within and outside of the workplace including online
may have implications for the safeguarding of children in school. Schools should consider providing training
to governors and staff with management responsibilities in this important area. What this means for
individuals, schools and employers For the purposes of this guidance, hereafter references to the requirements
and recommendations for schools also apply to local authorities, teacher training providers, employment
agencies and other organisations employing staff to work in relevant childcare, as well as their employees.
Schools must ensure that they are not knowingly employing a person who is disqualified under the regulations
in connection with relevant childcare provision. They must also ensure that they do not apply these
arrangements to individuals who do not fall in scope or are specifically excluded as per the staff who may be
covered and staff not covered sections of this guidance. In gathering information to make these decisions
schools must ensure that they act proportionately and minimise wherever possible the intrusion into the private
lives of their staff. Accordingly, schools must ensure that they handle personal information fairly and lawfully
and take care not to breach: Schools are free to decide how to bring these requirements to the attention of their
staff. Schools should draw this guidance to the attention of their staff and the information provided by Ofsted
referenced in this guidance. This may mean that schools may not be able to use a generic self-declaration form
for all employees, for example a teacher working solely with year 5 children age 9 and above would be
exempt from this legislation. Schools should inform their staff that when responding to questions about their
cautions or convictions, they do not need to provide details about any convictions that are not relevant to the
childcare disqualification legislation. See the disclosing offences section of this guidance for more information
on which offences must be disclosed if their staff member is in scope of these regulations. However, it should
be noted that data protection legislation, including GDPR does not prevent an employer from asking questions
relating to the suitability of the individual employed on safeguarding grounds. Fears about sharing information
cannot be allowed to stand in the way of the need to promote the welfare and protect the safety of children.
Similarly, schools must not ask staff or third parties to make requests for their criminal records in connection
with employment, as this will amount to an enforced subject access request, which is an offence under the
DPA. Following the implementation of the regulations and the removal of disqualification by association in
non-domestic settings, schools can no longer ask questions regarding the criminal history of people who live
with the individual. It should be noted that other statutory guidance may be relevant where the third party lives
on the school premises, such as in boarding schools. Schools must keep a record of those staff who are
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employed to work in, or manage relevant childcare provision. They should record the date on which the
information about disqualification was provided. This act does not mean that information cannot be gathered
where the failure to do so would result in a child being placed at risk of harm. When processing personal
information it should be used fairly, lawfully and kept secure. It should be kept to a minimum, be accurate and
kept up-to-date and stored for the minimum period necessary, restricted only to those who need it and for the
purpose it was gathered in this case safeguarding and child protection. Additionally schools will need to
review any historic data collected and destroy any information which is no longer required. This does not
extend to records which contain information about allegations of sexual abuse or other such safeguarding
concerns which schools have an obligation to preserve in line with the requirements of the inquiry into child
sexual exploitation, and other child protection requirements. In instances where an individual does not consent
to their personal data being held, schools should only record the date the declaration was made, details of any
additional safeguarding restrictions, and whether or not an Ofsted waiver has been granted. Guidance on data
protection issues for employers carrying out criminal records checks is available on the ICO website
including: Ofsted and the Independent School Inspectorates will check this as part of their routine school
inspection process. Schools must ensure that their procedures make the requirements of the legislation clear
and should explain to new and existing staff working in relevant childcare that they should inform the school
if their circumstances change. Schools that choose to add information pertaining to disqualification into their
policies should alert all staff to the addition, for example via a staff bulletin or an email. Disclosing offences
â€” Rehabilitation of Offenders Act Exceptions Order as amended in The vast majority of roles in schools and
relevant childcare settings are exempt from the Rehabilitation of Offenders Act ROA. As a result, they are
normally required to disclose their convictions and cautions, including those that are spent. The majority of
offences that lead to disqualification under the regulations will never become protected, which means that they
must always be disclosed by a member of staff employed to work in relevant childcare, and they will not be
filtered from a DBS certificate. The DBS has produced a list of specified offences that will never be filtered.
All the offences listed in Table A in the appendices must always be disclosed, as should any offence involving
death or bodily injury to a child even if not specifically listed in the table. Schools should inform their staff
that when responding to questions about their criminal record, they do not need to provide details about any
protected cautions or protected convictions. Staff working in childcare are entitled to respond to a question
relating to their criminal record as though it only relates to cautions or convictions that are not protected.
Guidance provided by the DBS will help schools understand the old and minor cautions and convictions that
do not need to be disclosed. Schools may wish to consider obtaining professional advice from their HR
provider, designated officer, or safeguarding lead officer or adviser to help them establish whether staff with
relevant cautions or convictions are disqualified from working in relevant childcare. Individuals may also wish
to consider contacting independent organisations for advice such as Nacro or Unlock. These organisations are
independent of government. The Department accepts no liability for the information given by any third party
organisation. When communicating these matters to a staff member schools should consider taking advice
from their HR provider, designated officer, safeguarding lead officer or adviser. Schools should explain to the
individual that details about how to make an application for a waiver, and a copy of the form, can be found in
the Ofsted fact sheet: Applying to waive disqualification: Ofsted will need the individual to complete the
waiver application accurately and fully and will need information about the individual. This should include,
where this information is available or known: This does not imply that individuals are prevented from working
in a school in any other setting. When making decisions about the redeployment of staff schools should take
into account the risk of harm to children concerned and their obligations under the act, the EYFS , KCSIE
guidance and any other relevant safeguarding guidance. This means that a member of staff could be
disqualified from working with children of reception age or under in a school, but could work with children
aged 6 and 7, provided they were not working with them in childcare provision outside of normal school
hours. Schools should consider taking advice from their HR provider, designated officer, safeguarding lead
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officer or adviser on these matters. Local authorities and academy trusts may also be able to consider making
alternative arrangements, including for example a temporary alternative job role in another school. Where an
individual decides not to apply for a waiver, or a waiver is declined, schools will have to consider and make
decisions about whether the individual could be permanently redeployed, the appropriateness of redeployment,
or whether steps should be taken to legitimately terminate their employment. Further help Further help on how
the childcare disqualification arrangements should be applied in schools can be obtained from the Department
for Education by email to mailbox. Any enquiries about the waiver application process should be made to
Ofsted by emailing disqualification ofsted. Contents Is this page useful?
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4: Education and Inspections Act - Explanatory Notes
Section 1A(4): amended, on 7 November , by section 4(3) of the Education (National Education and Learning Priorities)
Amendment Act ( No 43). Section 1A(4A): inserted, on 7 November , by section 4(4) of the Education (National
Education and Learning Priorities) Amendment Act ( No 43).

Bring fact-checked results to the top of your browser search. Education Act of The Education Act of involved
a thorough recasting of the educational system. The Board of Education was replaced by a minister who was
to direct and control the local education authorities, thereby assuring a more even standard of educational
opportunity throughout England and Wales. Two central advisory councils were constituted , one for England,
another for Wales. These had the power, in addition to dealing with problems set by the minister, to tender
advice on their own initiative. The total number of education authorities in England and Wales was reduced
from to The educational systems of Scotland and Northern Ireland were separate and distinct from that of
England and Wales, although there were close links between them. There were such adaptations in each
country as were required by local traditions and environment. The complexity of the education system in the
United Kingdom arose in part from the pioneer work done in the past by voluntary bodies and a desire to
retain the voluntary element in the state system. The act of continued the religious compromise expressed in
the acts of and but elaborated and modified it after much consultation with the parties concerned. The act
required that, in every state-aided primary and secondary school, the day should begin with collective worship
on the part of all pupils and that religious instruction should be given in every such school. As in earlier
legislation, however, there was a conscience clause, and another to ensure that no teacher should suffer
because of religious convictions. Religious instruction continued to be given in both fully maintained and
state-aided voluntary schools, and opportunities existed for religious training beyond the daily worship and
minimum required instruction. In many schools the religious offering became nondenominational, and in areas
of high non-Christian immigrant population consideration might be given to alternative religious provisions.
If, in exceptional circumstances, such provisions were made in a single school, then the school would have to
be large enough to comprise the three separate curricula under one roof. Children were directed to the
appropriate school at the age of 11 by means of selection tests. The tripartite system of grammar, secondary
modern, and technical schools did not, in fact, flourish. Since, on the average, grammar school places were
available to 20 percent, this left 75 percent of the child population to be directed to the secondary modern
schools for which the ministry advocated courses not designed to lead to any form of qualification. Various
developments contributed to the downfall of selection at But gradually the number of comprehensive
nonselective schools increased. During the election of , the Labour Party promised to promote the
establishment of the comprehensive school and to abolish selection at plus. Upon taking office, however, the
Labour government, instead of legislating, issued a circular in the belief that this would enlist local support
and encourage local initiative. The result was conflict between national policy and local policy in some areas.
The Conservative government elected in declared its intention of leaving decisions about reorganization to the
local authorities. The comprehensive principle became dominant, and the number of comprehensive schools
grew under both Labour and Conservative governments, so that most state-maintained secondary schools were
comprehensive. The administrative compromise of leaving organizational options open to local authorities
permitted variations to continue, however, and 5 to 6 percent of the school population attended completely
independent private schools. Enrollment at the exclusively academic, often prestigious, and costly independent
secondary schools might be preceded by attendance at private preparatory schools. Primary school attendance
began at age 5 and was usually divided into an infant stage ages 5 to 7 and a junior stage ages 8 to In those
few localities using a middle school organization, children attended the middle school from age 8 or 9 to age
13 or Preschool provision was uneven, but a great deal of innovation took place in the ideas and practices of
early childhood learning. In the infant school , children worked together with their teacher. Children might be
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placed together vertically in the same class , like a family group. Play was considered an activity of central
significance in the infant school. Studies were interrelated, and the curriculum was flexible. Local education
authorities were responsible for basic school operations, and much of the professional responsibility was
passed on to the school. Local education authorities maintained a professional administrative staff and
administered school finances, which were funded primarily by government grants and local property taxes.
Ultimate authority for education was at the national level, with the Department of Education and Science
formerly the Ministry of Education headed by the secretary of state for education and science. The department
was the agent of governmental policy. The inspectors increasingly advised and reported on the general
condition of schooling. Under the Conservative government of Margaret Thatcher , emphasis was placed on
management efficiency. While decentralization applied to operational decisions, the government increasingly
pushed for standardization of curriculum and streamlining of assessment procedures. This resulted in a great
deal of curriculum agreement in the common schooling period, narrowing to a secondary core to age 16,
including a wide range of options in the comprehensive school, and different basic curricula in selective
systems. Independent schools showed some variations, particularly in the requirement of Latin, and the upper
secondary stage was characterized by specialization. Influential publications proposed standardization of the
curriculum nationally. AP Probably the issue that received the most attention was the relationship of education
to the economy, to industry, and to work. Much of the impact of this attention was on the post-compulsory
sector. Schemes developed outside the educational establishment provided training for young school-leavers.
The Technical and Vocational Education Initiative called for local education authority cooperation with the
Manpower Services Commission in the introduction of technical courses that spanned school and post-school
training. It was this sector of education, which was concerned with education beyond the normal
school-leaving ages of 16 or 18, that experienced the most astonishing growth in the number of students. In
the 19th century, the dominance of the University of Oxford and the University of Cambridge was challenged
by the rise of the civic universities , such as London , Manchester, and Birmingham. Many new post-school
technical colleges were founded in the early 20th century. The Fisher Act of empowered the local authorities
to levy a rate tax to finance such colleges. The universities, on the other hand, received funds from the central
government through the University Grants Committee, established in and reorganized in , after World War I.
A new type of technical college established in the s, the polytechnic, provided mainly university-level
technological as well as general courses in the arts and sciences. Polytechnics were chartered to award degrees
validated by a Council for National Academic Awards. Thus, the tertiary level in the United Kingdom was
made up of colleges of further education, technical colleges, polytechnics, and universities. The colleges
offered full-time and part-time courses beyond compulsory-school level. Polytechnics and universities were
mainly responsible for degrees and research. The innovative Open University , with its flexible admission
policy and study arrangements, was established in It used various media to provide highly accessible and
flexible higher education for working adults and other part-time students. It served as an organizational model
and provided course materials for similar institutions in other countries. Changes in British education in the
second half of the 20th century extended education by population, level, and content without changing the
basic values of the system. New areas for expansion included immigrant cultural groups and multicultural
content, the accommodation of special needs, and the development of tools and content in the expanding fields
of microelectronics. Germany Imperial Germany The formation of the German Empire in saw the beginning
of centralized political control in the country and a corresponding emphasis on state purposes for education.
Although liberal and socialist ideas were discussedâ€”and even practiced in experimental schoolsâ€”the main
features of the era were the continued systematization of education, which had progressed in Prussia from ,
and the class-based division of schools. Education for the great bulk of the population stressed not only
literacy but also piety and morality , vocational and economic efficiency, and above all obedience and
discipline. The minority of citizens in the upper social and economic strata were educated in separate schools
according to a classical humanist rationale of intelligence and fitness that equipped them to fill the higher
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positions in the Reich. Reform proposals in the last decade of the 19th century led to an overhaul of the
education system, but the changes did not remove class privileges. The Volksschule was universal , free, and
compulsory. The fundamental subjects were taught along with gymnastics and religion , which held important
places in the curriculum. Girls and boys were taught in separate schools except when it was uneconomical to
do so. Boys usually received training in manual work, and girls in domestic science. Graduates of the
Volksschule found it almost impossible to enter the secondary school, which was attended almost exclusively
by graduates of private preparatory schools charging fees. The Volksschule led its students directly to work
and was thus separate and parallel to the secondary school program rather than sequential. Boys who, at the
age of nine, were about to enter secondary school had to decide on one of the three types of schools, each
offering a different curriculum. The traditional classical Gymnasium stressed Latin and Greek. The
Realgymnasium offered a curriculum that was a compromise between the humanities and modern subjects.
The Oberrealschule stressed modern languages and sciences. Although Kaiser William II threw his influence
on the side of the modernists in , the Gymnasium continued to overshadow the other two schools until after
World War II. Secondary schools for girls were recognized by Prussia in and were extended and improved in
and again in These schools were fee-paying and were thus available chiefly to the upper social and economic
strata. The course of instruction lasted 10 years, from age 6 to This year school was called the Lyzeum, the
first three years being preparatory. Beyond it was the Oberlyzeum, which was divided into two courses: Girls
who wanted a secondary school education similar to that of the boys transferred at the age of 13 to the
Studienanstalt. Continuation schools for the working class augmented apprenticeship training with part-time
education. They were the forerunners of the part-time vocational Berufsschulen, which continued through the
close of the century. Greatly influenced by the ideas of Georg Kerschensteiner , these schools increased in
importance in the early 20th century. Between and they filled out the secondary sector to ensure attendance at
some kind of school for all youth to the age of Weimar Republic In no sphere of public activity did the
establishment of the Weimar Republic after cause more creative discussion and more far-reaching changes
than in that of education. A four-year Grundschule was established, free and compulsory for all children. It
was the basic building block for all subsequent social liberalization in education. Besides the elementary
subjects and religion, the child was instructed in drawing, singing, physical training , and manual work. The
Oberstufe, the four upper classes of the elementary school, combined with the Grundschule to form a complete
whole. Most elementary schools thus provided an eight-year course of study. Intermediate schools
Mittelschulen were established for children who wished a longer and more advanced elementary school course
and were able to pay modest fees. The Weimar constitution preserved the religious tradition, which had been
an essential part of the school curriculum in Germany since the Reformation. No pupil, however, could be
compelled to study religion, and no teacher could be forced to teach it. Communities were accorded the right
to establish schools in accordance with the particular religious beliefs of the pupils.

Page 9

AN ACT TO ESTABLISH A NORMAL SCHOOL, AND IN FURTHER
AMENDMENT TO THE FREE EDUCATION ACT pdf
5: EDUCATION AND TRAINING REFORM ACT - SECT Definitions
a partnership school kura hourua, a school registered under section 35A, a body corporate, or a tertiary education
provider must, when complying with subsection (1), have regard to any statement of National Education and Learning
Priorities issued under section 1A.

While war was raging, American soldiers took time out to organize schools, and to teach classes. When
General MacArthur assumed command, he continued the public education project and increased its budget.
When the Taft Commission arrived in Manila, the Army had organized 39 schools in Manila with a daily
attendance of between 4, and 5, students. Fred Atkinson to draft Act No. Some of the recommendations in the
Todd Report were: That industrial schools for manual training be established as soon as a fair knowledge of
English has been acquired. That all schools under government control be conducted in the English language so
far as in any way practicable, and that the use of Spanish and the dialects be only for a period of transition.
That English teachers, well trained in primary instruction, be brought over from the U. That a well-equipped
normal school be established for instructing natives to be teachers of English. That in the larger towns a
portion, at least, of the school house must be made of modern structure, plainly but well and properly
equipped. That the school supported by the Government be absolutely divorced from the Church. If the natives
desire schools in which religious instruction is to be given, that they furnish the entire support for the same
from private sources, but attendance from the latter schools shall not excuse the children from attendance at
the public school where English is taught. In addition, the Parochial Church school, if such are maintained,
shall be required to be equal in character of general instruction to the public school. On January 21, , the
commission enacted Act No. Section One of the act provided that primary instruction should be free of charge
and open to all Filipinos. Atkinson became General Superintendent of Public Instruction. Atkinson was tasked
to put up a school in every pueblo and empowered to fix the salaries of teachers, formulate curricula, purchase
school supplies, construct school buildings, and disburse the funds of the Department. A Superior Advisory
Board assisted Atkinson in policy making concerning educational needs and the condition of the islands. Act
74 divided the archipelago into divisions composed of school districts and ordered the creation of Normal and
a Trade schools in Manila and a School of Agriculture in Negros. The first batch of 48 American teachers
arrived in June The second batch of teachers men and women, accompanied by 4 nurses, 13 spouses arrived
in August, and became known as the Thomasites , after the USS Thomas , one of the ships which transported
them. From the very start, serious problems threatened the success of the educational program. Problems
encountered included opposition from Catholic clerics, language difficulties, health problems and difficulty in
adjusting to the tropical climate, financial problems brought on by delayed salary payments, lack of school
buildings many of the 2, primary schools existing before the war had either been destroyed or pressed into use
by the army as barracks, prisons, or hospitals [28] , etc. The Thomasites had a difficult time convincing their
students to give more importance to activities that developed critical thinking than to those which simply
required rote memorization, or that coming an hour late or being absent to attend a town fiesta was a big
shortcoming. Some wealthy parents openly opposed the American educational system because of the
insecurities it created. For them, education was a privilege of their class and should not be extended to the
common people. To address this concern, education officials propagated the trade and agricultural schools,
explaining that graduates of these schools were at a par with those earning degrees from the normal school and
universities. The parents admired the way the American teachers treated their children and managed classroom
activities. Specifically, they lauded the abolition of corporal punishment. The Pope promised to study the issue
and expressed support for the American pacification program. The land was eventually resold to Filipinos,
some of them tenants but the majority of them estate owners.
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6: Education in England - Timeline
An Act to amend the Education Act Disestablish any normal school, model school, or amended by section 7 of the
Education Amendment Act

There were no standardized texts, and teachers had complete freedom in their choice of curriculum.
Attendance at schools was enforced by teachers and parents, with no government intervention. In Ontario ,
Egerton Ryerson had fought for secularization as a means of keeping power out of the hands of any church,
and from as Chief Superintendent of Education for Upper Canada , he had instituted significant reforms l,
leading to the creation of a strong state-run education system. Lemuel Allan Wilmot , a former New
Brunswick Attorney-General and in , its lieutenant governor, had been an outspoken advocate for the creation
of a unified taxation-funded public school system in New Brunswick for many years. The doctrine of
ultramontanism asserted that the Pope held supreme authority over all matters spiritual and secular, and it was
vigorously pursued by key members of the Roman Catholic Church in Canada, most notably Ignace Bourget ,
Bishop of Montreal from to The syllabus specifically reaffirmed the right of priests to interfere in and direct
the course of temporal affairs as well as the supremacy of religious law over civil law. Proposition 45 of the
Syllabus rejected the right of civil governments to exercise sole dominion over the teaching of children.
Development of Act[ edit ] George E. King , the principal architect of the Common Schools Act [9] During
the closing sittings of the 21st New Brunswick Legislative Assembly in , a key issue was reform of the New
Brunswick school system. George Edwin King , then an MLA on behalf of the electorate of Saint John County
and City, had been, since , developing a bill to create a state-run school system to provide free education to all
New Brunswick children. He revived his Common Schools Bill and campaigned on it at the election. He was
successfully returned to office and took leadership of the 22nd New Brunswick Legislative Assembly. The
amendment was passed by a vote. The Board of Education held powers under the act to dictate curriculum and
textbook content, require teachers to meet certain standards of qualification, and set the work conditions and
employment terms of educators. However, opponents of the legislation claimed that sole responsibility for the
education of children lay with parents, and they resented government interference in what they saw as a
parental duty through the imposition of mandatory schooling. Opponents of the legislation were primarily
religious organisations including the Anglican Church and the Roman Catholic Church. The Catholics, under
Sweeny, made an appeal to the Canadian federal government in Ottawa, seeking disallowance of the act. They
claimed that Catholic schools had existed under the Parish Schools Act of and so Catholics had constitutional
rights to sectarian schools under the British North America Act. The appeal did not find any support in the
federal cabinet and was unsuccessful. The statement had the effect of inciting several federal Catholic MPs to
break ranks from the government over the issue. At roughly the same time, New Brunswick MP John Costigan
moved a motion on the floor of the House of Commons requesting for the governor-general to disallow the
New Brunswick acts relating to assessment for local schools. The motion was successful, but Prime Minister
John Alexander Macdonald refused to disallow the legislation. Town of Portland , ruling that the Common
Schools Act was constitutional and did not infringe the guarantees for denominational schools set out in
section 93 of the Constitution Act, During the legislative and parliamentary challenges, Catholics, organized
by their bishops, resisted the implementation of the Common Schools Act at a grassroots level by refusing to
pay school taxes. The provincial government responded by imprisoning priests and seizing the property of tax
evaders. Sweeny offered to bring an end to the Catholic opposition in return for the government under
conditions, but the Executive Council refused his offer. King accused the Catholic opposition of opposing the
act for ultramontanist reasons as part of a long-term Roman Catholic plan for domination of Europe and
Canada. In , Gloucester magistrates refused to enforce the provisions of the act. Young responded by having
them replaced. At the elections, although only 5 of the 41 members elected to the Legislative Assembly were
not supporters of the Common Schools Act, both of the members elected in Gloucester were in the opposition.
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In a meeting was held by the townspeople of Caraquet at which public officials were appointed. The meeting
ended in a scuffle. On January 15, a group of Caraquet Acadians held a public protest against further attempts
to apply the act. During the protest, drunken demonstrators caused property damage to several premises
including a store owned by Young. They were still in Caraquet on January 26, when 20 English-speaking
"volunteers," recruited by Young, arrived in the town to assist in the arrests. Nine Acadians were tried as
accessories to the death of Gifford but were acquitted. Public sentiment in Gloucester held Young responsible
for both deaths. In the spring of , the Catholic opposition, headed by Kennedy Francis Burns , met with the
government to work out what would eventually become substantial amendments to the workings of the act.
The determination of textbook content would be made in consultation with the churches, with passages
offensive to the church excised. Church-owned school buildings would be permitted to be used, pending the
decision by local school trustees to lease them from the church, and religious instruction could occur in such
buildings if the regular school day was not shortened for the purpose. The effect of the arrangements regarding
church buildings and religious schooling was to limit Catholic education to urban centres and to move further
argument back down to the level of the local school boards.
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education' we need to 'resurrect' the NZC and if anything is 'legislated' into the Act as a 'purpose' statement for schools
in NZ then it should be the NZC. 2.

The vocational education movement began in the early twentieth century, even though manual training could
be found in the late s. Prairie View Normal School for Negroes offered courses in carpentry and agriculture for
boys beginning in and in added domestic economy for girls. Home economics was originally part of the
manual training program, and its first course was initiated in at the Texas Industrial Institute and College for
white girls in San Antonio. Ellen School in Austin in was the first manual training school for white boys. The
first vocational education bill was passed in to provide manual training and agriculture courses. A legislative
bill in required the teaching of agriculture in all rural schools with a total enrollment of more than students.
The Rural High School Law of established programs of "agriculture, domestic economy and manual training"
by providing matching funds. This provision, however, was a one-time grant. A major factor in the vocational
movement was the position of the United States in world markets in relation to such other industrialized
countries as Germany. The National Association of Manufacturers in a report asserted that "Technical and
trade education for youth is a national necessity, and the nation must train its youth in the arts of production
and distribution. Workers were concerned about making education more useful to their jobs, and business and
industry desired better trained workers. Differing views arose about vocational education. The NAM
advocated a type of trade school found in Germany, whereas the American Federation of Labor held that
public schools should develop trade-skill training. The AFL feared that students would be segregated in
second-class schools, as in Europe. The Smith-Hughes Act of provided funds that were to be matched by the
states to pay the salaries of agriculture, home economics, and industrial education teachers and to help states
prepare teachers in these subjects. Only a small percentage of the funds available for Texas could be used
because the conditions for matching state funds could not be met. The act reinforced a dual system of
education by separating vocational education from academic training and providing funds for that purpose. It
represented a victory for social efficiency reformers, who believed that there were well-defined social classes,
that it was democratic to make industrial education available to the lower classes, and that students should be
sorted out into appropriate schools according to their probable destiny. The Cardinal Principles in endorsed
vocational education, a differentiated curriculum, and a comprehensive high school rather than a separate trade
school. John Dewey opposed separating vocational education from citizenship preparation. He considered it
fatal to democracy to permit the formation of fixed classes and saw the trade school approach contributing to
it. Instead, differentiated curriculum, testing, ability grouping, and vocational guidance spread. Much
industrial training slowed during the Great Depression because there were few, if any, jobs for skilled workers.
Additional funding was provided by the George-Barden Act in By Texas had one of the three largest
vocational education programs in the country. The Gilmer-Aiken Laws in automatically allocated extra
vocational teaching units with salaries paid from the Minimum Foundation Program Fund. The allocation
formula was prescribed in the State Plan for Vocational Education. Under an amendment in to the
George-Barden Act, technical education was introduced in high schools, and nursing education was
established on a cooperative basis between hospitals, schools, and junior colleges. Occupational training for
the unemployed was provided under the Area Redevelopment Act in , and in the same year the Manpower
Training and Development Act initiated programs to train unemployed youth and adults and to retrain adults.
The Vocational Education Act of provided grants to states to maintain, improve, and develop
vocational-technical education programs. The funds were earmarked for occupations in demand. Funds were
also provided for constructing area schools for vocational education as well as provisions for vocational office
education, occupational training for potential school dropouts, and work-study programs. Amendments to the
act enlarged the scope of programs under the George-Barden and Smith-Hughes acts that focused on
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employment in vocational agriculture, home economics, and industrial education. The conclusion was based
on the fact that about 75 percent of secondary students were being prepared for college entrance, while the
labor force required only 20 percent with bachelor or higher degrees. The council recommended that the
educational experiences of every individual should develop occupational awareness and the dignity of work;
provide career information, orientation and exploration; and prepare for a job and further education. The
Advisory Council for Technical-Vocational Education in , in response to the call by House Bill 72 for the
development of a master plan for vocational education, moved in new directions in its key provisions in the
master plan. The plan was formulated to integrate into academic subjects the teaching of computer and literacy
skills, modify academic courses to teach an awareness of career opportunities, offer technology and life skills
management, improve cooperation between special education and vocational education, and divide Texas into
regions for planning, developing, and implementing programs. The council observed that education has
become the critical link with future technology and future jobs, therefore, the role of vocational education is
crucial in expanding the economic base. The Next Step Austin, Marvin Lazerson and W. A Documentary
History, â€” New York: Teachers College Press,
8: Normal school | teacher education | www.enganchecubano.com
The school's rule creates subtle and indirect coercion (students must stand respectfully and silently), forcing students to
act in ways which establish a state religion. The cornerstone principle of the Establishment Clause is that government
may not compose official prayers to recite as part of a religious program carried on by government.

9: Taft Commission - Wikipedia
An act providing for this education was passed in and said that while the poor would be educated for free, those with the
means to pay were required to do so. An amendment provided a method by which the county treasurer would pay for
educating the poor by means of collecting taxes.
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