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1: Dilemmas of difference, inclusion and disability: international perspectives
Though dilemmas of difference have relevance to other aspects of diversity, beyond disability, and in areas of society,
beyond education, the focus in this paper is disability in the area of education. There has been a notable lack of
theoretical analysis of educational matters from the perspective of dilemmas.

The Pros and Cons Inclusion: The Pros and Cons Introduction Few issues in education generate more
discussion, confusion, or apprehension than the topic of inclusion. It is an issue that has outspoken advocates
on all sides, whether staunchly for, avowedly against, or somewhere in between. Certainly, for a school or
district to change and accommodate a more inclusive approach to providing services to students with
disabilities as well as a host of other "at-risk" students, and do it in a way that ensures the success of all, will
require significant restructuring. Inclusion is more than reconfiguring special education services. It involves an
"overhaul" of the entire educational system. Therefore, understanding the issues and ramifications prior to
undertaking such a restructuring effort will be useful. For many, the concept of inclusion remains somewhat
vague. What does inclusion actually mean? What does it look like? Is it the same as full inclusion or
mainstreaming? What is wrong with special education the way it is now? What changes would need to be
made to adopt a more inclusive approach for special education services? What are the overarching issues-the
pros and cons? This installment of Issues Specifically, a short historical synopsis of the development of
special education services will be presented, followed by a clarification of terms. Philosophical, educational,
and legal arguments for and against greater inclusion are also presented. The paper concludes with a short
discussion of implications for educational practitioners and district policy makers. Finally, in addition to an
extensive list of references cited in the article, a list of other resources is included below for those interested in
further investigation. Historical Background Reynolds uses the term "progressive inclusion" to describe the
evolution of services to those with various disabilities. In the early s, residential institutions, or asylums, began
to emerge in order to accommodate those with hearing, visual, mental, or emotional impairments. Although
access to those facilities was far from universal, such institutions remained the primary educational option for
the disabled until special day schools came into fashion in the early s. These allowed greater, more localized
access and somewhat better services to individuals with disabilities. During the s and s, parents of children
with disabilities organized to pressure courts and legislatures for changes in educational services available to
their children. They began to seek access to public schools as an issue of civil rights for those with disabilities.
Among the results of these efforts was The Education for All Handicapped Children Act of PL , which
mandated that all children, regardless of disability, had the right to a free, appropriate education in the least
restrictive environment. As a result, resource rooms and self-contained classrooms for those with disabilities
expanded in public schools. Department of Education , in an annual report regarding the status of special
education programs, proposed what has been called the Regular Education Initiative. Citing concerns about
some unintended negative effects of special education "pull-out" programs, her proposal suggested that greater
efforts to educate mildly and moderately disabled students in the mainstream of regular education should be
pursued Will, Since then, support has grown for all students, including those with severe and profound
disabilities, to be included and educated in classrooms with non-disabled peers, preferably in schools that they
would attend if not disabled. Determining the current status of educational placements of students with
disabilities is difficult. Information varies depending upon the sources pursued. However, from the U. Of the
remaining 65 percent, A little over 5 percent of students identified as needing special educational services
receive them in settings outside the regular school setting separate school, residential facility, homebound, or
hospital. Toward a Definition of Inclusion Published in Issues
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2: Introduction - Issues about Change, Inclusion: The Pros and Cons, Volume 4, Number 3
Inclusion has become very influential internationally in the field of schooling. This has involved the introduction of
policies that pursue more provision for, and acceptance of, students with special educational needs or disabilities in
ordinary school settings.

Cornell University Press Format Available: How does the law apply to a neighborhood that objects to a group
home for developmentally disabled people? Does equality mean treating everyone the same, even if such
treatment affects some people adversely? Does a state requirement of employee maternity leave serve or
violate the commitment to gender equality? Martha Minow takes a hard look at the way our legal system
functions in dealing with people on the basis of race, gender, age, ethnicity, religion, and disability. Minow
confronts a variety of dilemmas of difference resulting from contradictory legal strategiesâ€”strategies that
attempt to correct inequalities by sometimes recognizing and sometimes ignoring differences. Exploring the
historical sources of ideas about difference, she offers challenging alternative ways of conceiving of traits that
legal and social institutions have come to regard as "different. Drawing on literary and feminist theories and
the insights of anthropology and social history, she identifies the unstated assumptions that tend to regenerate
discrimination through the very reforms that are supposed to eliminate it. Education for handicapped children,
conflicts between job and family responsibilities, bilingual education, Native American land claimsâ€”these
are among the concrete problems she discusses from a fresh angle of vision. Minow firmly rejects the
prevailing conception of the self that she believes underlies legal doctrineâ€”a self seen as either separate and
autonomous, or else disabled and incompetent in some way. In contrast, she regards the self as being realized
through connection, capable of shaping an identity only in relationship to other people. She shifts the focus for
problem solving from the "different" person to the relationships that construct that difference, and she
proposes an analysis that can turn "difference" from a basis of stigma and a rationale for unequal treatment
into a point of human connection. Here is a powerful voice for change, speaking to issues that permeate our
daily lives and form a central part of the work of law. By illuminating the many ways in which people differ
from one another, this book shows how lawyers, political theorist, teachers, parents, studentsâ€”every one of
usâ€”can make all the difference, Author by: Elsayed Elshabrawy Ahmad Hassanein Language: This book
examines some theoretical and empirical aspects about complexities of inclusion, disability and culture. It
challenges the globalized technical and reductionist approach of inclusion and argues that concepts of
disability and inclusion are culturally constructed. Disability and inclusion are concepts which do not define a
global agenda, in the sense that one size fits all. Rather they should be seen as being completely context
dependent and that they should be deconstructed with respect to specific cultural contexts, with respects to
society, ethics, religion and history. The main argument of the book is that many cultural backgrounds,
including Egyptians, have their own long-standing beliefs and practices which do not define or address
disability in the same way as western culture. Such cultural differences in understanding disability may lead to
different understandings, conceptualizations and practices of inclusion. The book articulates disability and
inclusion within a socio-ethical-religious discourse based on the Islamic underpinnings of equality and
differences. This discourse enhances and supports the calls for considering inclusion and disability within a
cultural model that takes into account the common values about disability in any given context which
consequently will affect the way educational provision is provided in that context.
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The basic dilemma of difference is whether to recognise or not to recognise differences, as either way there are negative
implications or risks associated with stigma, devaluation, rejection or denial of relevant opportunities.

Dilemmas of difference, inclusion and disability: The basic dilemma is whether to recognise or not to
recognise differences, as either way there are some negative implications or risks associated with stigma,
devaluation, rejection or denial of relevant opportunities. The study is based on the assumption that there are
hard decisions or dilemmas about difference and differentiation. This is because there are positive and
negative conceptions in plural democratic societies about human differences and what we call differentiation
in education. It is this tension between these conceptions of difference that leads us to confront dilemmas of
difference. The specific origins of the notion of dilemmas of difference are political ideas about ideological
dilemmas Dahl, , Berlin, and US socio-legal analyses about how all kinds of difference are handled in the legal
systems which are committed to egalitarian values Minow, , Though dilemmas of difference have relevance
to other aspects of diversity, beyond disability, and in areas of society, beyond education, the focus in this
paper is disability in the area of education. There has been a notable lack of theoretical analysis of educational
matters from the perspective of dilemmas. He identified the following dilemmas: Though Judge does not refer
to these political analyses, this is an example of where major themes come to be represented in different
disciplines. Dahl argues that in a plural democracy, individuals and organisations ought to have some
autonomy, but at the same time also be controlled, as they have the potential to increase injustice, to foster
egoism and even weaken democracy. He identifies six forms of this dilemma in: The links between these
versions of dilemmas is clear. But, what he does not focus on are the implications and losses associated with
his dilemmatic views. This is where the political analyses of Isaiah Berlin are relevant, as they acknowledge
the agonising over alternatives in value dilemmas Berlin, For him this means that there are no final solutions
where tensions and conflicts are resolved once and for all: Some of the Great goods cannot live together. That
is a conceptual truth. We are doomed to choose, and every choice may entail an irreparable loss. Minow has
analysed US legislation relating to equality to reveal that the problems of inequality can be aggravated either
by treating members of a minority as the same as the majority or by treating them as different. She points out
how these controversies extend beyond the legal sphere into the world of education, employment, housing
etc.: These controversies enact the political dramas of a diverse society committed to equality and pluralism. I
suggest that the dilemma of difference is not an accidental problem in this society. The dilemma of difference
grows from the ways in which this society assigns individuals to categories and, on that basis, determines
whom to exclude from political, social and economic activities. So, not only is difference recreated though
colour or gender or disability blindness and in affirmative action, it can also be reflected in Government
neutrality and Government preferences. She then sets out 5 unstated assumptions which she identifies as
underlying the difference dilemma, that need to be made explicit and questioned from what she calls a
relational approach. In so doing she contends that other choices and responses to difference are made possible,
so challenging or renovating the dilemmas. Her position is that this is the way to introduce new possibilities
for change, though she does also recognise that making these assumptions explicit in specific cases and
situations is more difficult than an abstract presentation of them. In her book Minow tries to illustrate how her
social constructionist turn opens up promising ways of approaching dilemmas of difference. Though there is
not space in this paper to go into detail, tensions seem to persist, though perhaps less sharply, in the examples
she uses. Here were two Americans, from St Louis, Missouri, who developed an analysis of everyday primary
teaching issues from a study of British primary schools. Their aim was to represent the process of classroom
teaching and learning in terms of a number of dilemmas and their resolutions. These authors came to the UK
at the time of US interest in open education to find out how the British system of informal primary schools
worked and what lessons it had for developments in the USA. They found that their experiences of the UK
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primary schools did not correspond with the literature about informal and open educational practices. Their
difficulty in finding a way to represent the complexity of what they experienced, led them to use the language
of dilemmas. Their study is a demonstration of how three sets of dilemmas help to make sense of the context,
issues and processes of teaching that they observed while in the UK. They identified 16 distinct dilemmas that
they organised into 3 broad sets, in terms of i. They argue that a dilemmatic approach represents the thought
and action of teachers as the ongoing dynamic of behaviour and consciousness and that dilemmas imply a
focus on acts and their consequences. Their approach had similarities to a more recent social psychological
attempt to understand everyday thinking, including that of teachers, in terms of ideological dilemmas Billig et
al. Billig assumes that individuals are not only acted on, but also think and initiate actions. They think about
ideological matters of basic values, and this involves considering the contrary and conflicting aspects of this
thinking. This study showed that teachers tended to draw on elements of the opposing ideologies, at times
from a discourse of exploratory and experiential learning, and at others, a discourse which attributed failure to
innate, personal and social factors, not to inappropriate teaching and learning conditions. There was also
evidence that teachers felt a dilemma themselves in being aware of the competition between different
educational ideologies and having to find a resolution and balance between them There has also been
relatively little work on dilemmas in special education. Artiles has been someone who has drawn attention in
the USA to a silence about other dimensions of difference within special educational research circles, in
particular ethnic and social class differences Artiles, From a UK perspective, Dyson, has also used a
dilemmatic perspective to make sense of special education policy and practice historically drawing on
Norwich and Artiles They found tensions between widespread expressions of support for the principle of
inclusion and the continuing level of support for separate school provision. These authors also found a clear
expression of the educational ideal of individual care in the views of their respondents. This is an interesting
study from several perspectives. First, its focus on tensions in professional views and so has similarities to an
earlier study Norwich, , which will be discussed below. Secondly, though Croll and Moses make no reference
to dilemmas of difference, their findings can be interpreted in these terms. Thirdly, they do interpret their
findings in terms of contemporary ideas about utopian thinking and the social and personal functions of such
thinking. In a recent US paper Ho has identified a dilemma about labelling children as having a learning
disability Ho, Her proposed resolution to the dilemma of disability labels is to adopt the assumption that all
children learn in unique ways and to apply this in how we design and manage our educational system. This
paper is very relevant to this study as one of the dilemmas which was studied across the three countries was
this identification dilemma. By capabilities, Sen means the real freedoms that people have to achieve their
own well-being. It is clear that this focus on capabilities requires an analysis of the interaction between
individuals and their social circumstances. Terzi uses this interactionist assumption to argue against the false
opposition between individual and social causal accounts of disability, what are often called the medical
versus the social model. By talking about equality of capabilities, she explains that this is about the freedom to
achieve valued functioning. This links equality to the freedom to choose and distinguishes between valued
functionings reading, walking eating etc and capabilities potential functionings. So in this approach, what is
key is what people are actually able to do or be, even if they choose not to use these freedoms. For Sen, there
is diversity in 3 basic ways: What matters is not the causes of the disabilities, but that disabilities are
limitations on relevant capabilities. The capability approach does provide justifications for differential
resources to those with disabilities, but how it relates to the implications of this differential allocation is not
addressed. It can be argued that by providing a justification for differential resources and provision for
children with disabilities that the capability approach promotes a more positive image of disability. In this
sense the capability approach presents a framework that treats all children alike in terms of common allocation
principles that take account of different requirements and so supports a balance between common and different
aspects. This is an interesting and original framework, but it is one thing to conceptualise difference in
positive terms, it is another to deal with the reality of stigma and devaluation associated with exceptional areas
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of difference. The precursor to the studied reported in this paper was a study into ideological dilemmas in
special needs education Norwich, In that study I explored the idea that key policy issues in special needs
education took the form of ideological dilemmas. Its aim was to investigate how educators responded to the
possibility that there might be dilemmas in various areas of special education and how they might resolve the
dilemmas if recognised. The focus was on the sense made of the negative consequences of alternatives to each
dilemma and how they deliberated about the nature of these difficulties and ways of resolving them. The
findings indicated that the identification, curriculum and integration dilemmas were seen most frequently as at
least a significant dilemma in both countries. In the USA, the identification dilemma was seen most frequently
as a considerable dilemma and there were many more participants who saw a significant curriculum dilemma
than in the England. However, in both countries the presented parent-professional dilemma was not seen most
frequently as a dilemma. As regards resolutions, most participants, who recognised the dilemma to some
extent, also saw a significant resolution in all four areas. For the integration dilemma almost twice as many
English participants saw a significant resolution as US participants. The reasons for their responses to
recognising dilemmas or not and ways of resolving them were also similar across the two country groups,
though there were some themes which were specific to each country group. So this earlier study was taken as
showing that a sample of professional educators in different national systems not only recognised the contrary
aspects to some key issues in the field, but resolved the dilemmas in similar ways, despite differences in
national contexts. Aims, design and methods Aims and rationale The primary aim of this study was to
examine the perspectives of education practitioners and policy makers in specific school systems in the UK
England , USA and the Netherlands about recognising and resolving dilemmas of difference in relation to
special and inclusive education. Data relevant to the second of the secondary aims cannot be reported in this
paper. A similar research orientation was used in this study as 13 years before for the same reasons that
applied then. This involved an exploratory semi-structured interview to generate both quantitative and
qualitative data. The aim was to engage participants in explanations and justifications of their positions and
perspectives and to see how they responded to contrary positions, in what can be called an argumentative
model. Breakdown of participants by area and level across the 3 countries.
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Dilemmas of difference, inclusion and disability: International perspectives, London: Routledge. [Google Scholar] for
details), an exploratory semiâ€•structured interview method was selected to generate the data.

Diversity, Difference, and Disability: Debates about diversity, disability, and inclusive schooling redound in
the contemporary field of special education. The argument in this paper holds that disability stands apart from
other forms of diversity and cannot be viewed as simply one cross-cutting issue to be pursued alongside race,
gender, ethnicity, language, and culture. Disability is governed by numerous contexts. The complex, variable,
and contingent nature of disability demands different approaches and different remedies than those apt for
other identity markers. We ground these ideas within the context of inclusive schooling for students with
disabilities and conclude that the nature and needs of disability preempt the current stress on diversity and
general classroom placement. , : , . , , , , , . . , , , . , - . Behinderung ist durch zahlreiche Kontexte bestimmt.
Increasingly, the contemporary field finds itself involved in debates about diversity, social cohesion, identity,
exclusion, and patterns of minority achievement, generally embedded in ongoing and contentious discussions
about the value, philosophies, and practices of inclusive schooling for students with special needs.
Rights-based education has become the dominant ideology to the extent that the values and assumptions
underlying the paradigm are now thought to be self evident. In Canada and the United States, diversity,
equality, and inclusion are often critical principles in legislation, as well as in social and education policy, and
inclusive schooling is fairly standard practice. Inclusive schooling for persons with disabilities has been a
central focus of our research. What catches our interest here is the issue of what counts as disability or special
education need and how it relates to wider visions of diversity. Still, although many advocates have made
diversity fundamental to versions of inclusive schooling, and considering how profound these foundational
assumptions are, exploration of the area is recent e. In this paper we look at diversity within common identity
markers such as race, ethnicity, language gender, and culture see Ghosh, as opposed to disability that draws
attention to individual differences and individual needs, all placed within the context of inclusive schooling.
We do agree that the rights of the disabled are connected to a larger debate about the place of difference in
society. However, we argue that disability stands apart from other forms of diversity and cannot be viewed as
simply one cross-cutting issue to be pursued alongside gender, ethnicity, language, and so on. To treat
disability as part of cultural diversity and apply a minority group model to disability rights makes the concept
of diversity more fundamental than the concept of difference. This denies the complexity of disability by
reducing it to a few simple nostrums and offers remedies incompatible with needs. Diversity, disability and
inclusive schooling Inclusive schooling is often embedded within a human rights argument and conflates
disability with diversity, erected on a complex web of overlapping concepts, a number of which are salient to
our discussion. First is the notion of diversity as a phenomenon arising from culture, gender, race, ethnicity,
and language, which is then extended to accommodate diverse aptitudes in abilities, learning styles, and rates
of learning. Second, the social model, a generic term for a broad conception of disability, shifts the balance
from bodily functioning to the ethical, legal, and social implications of disability. This leads to viewing
disability as less biological than shaped by external social forces and inevitably speaks to oppression,
inequality, and exclusion. There is also the equation of inclusive schooling and general classroom placement
that has become a kind of mantra in the continuing conversation. It follows that the special schools and
classrooms that have traditionally been the backbone of special education are seen as taboo forms of
discrimination, synonymous with limitations, exclusion, and low status Tomlinson, Denying disability Taken
together, the above perspectives and arguments can be understood as a critique of the premises of traditional
special education. Assumptions about deficits in individual students are downplayed and it is assumed that
disability does not really mean special needs. In fact, the denial of the differences related to disability has
become part of the popular rhetoric of inclusive schooling Kauffman, As an example, in our home province of
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Alberta a recent reform document articulated a vision for an inclusive education system that meets the learning
needs of all students, including those with diverse learning needs. The neutralization of disability to make
students with disabilities ordinary means that such pupils are seen as little different from their typically
developing peers and entitled to access to the same curriculum and standards in general classrooms, enhanced
by efficient teaching and adequate supports. Yet, the essential reality is that disability cannot be subsumed
under umbrella concepts of diversity, difference, and disadvantage. The conditions constituting disability are
grounded in biological difference. Disability is multi-layered, affects every sphere of human existence, and
involves an array of services spanning health, education, social welfare, and employment. The effects of
organic and physical disabilities are interwoven with social difference and magnified- often distorted- by other
multiple identities. Mutually reinforcing layers of disadvantage can then lead to severe deprivation. Disability
is important to, but more than, common versions of diversity. Remedies for disability are not the same as
remedies for other forms of difference. The deficits associated with disability are large compared to other
sources of inequality and cannot be solved by mechanisms designed to combat discrimination and stigma that
may be apt for racial, ethnic, cultural, and other variants that relate to marginalization. The barriers faced by
various disability constituencies often require differentiated policy responses to adequately take into account
the unique conditions faced by disabled persons IDA, Ethnic and other identities do not translate into
interactions between bodily, cognitive, physical, and other functions. Those with disabilities, however, have
differences that substantially change the way they learn, respond, or behave so that their needs are additional
to or different from those provided to peers of the same age. Students with disabilities need explicit, carefully
controlled, intensive, and sustained instruction, and the effectiveness of instruction overtakes issues of
diversity and preempts the place of education. Present status Many nations such as Canada and Australia, and
developing nations beholden to UNESCO and the Education for All initiatives, have hopped on the disability
as diversity bandwagon and proposed or implemented models anchored in culture that are designed to
safeguard the rights of all students and to function within multicultural anthologies. This begs two questions.
How successful are efforts to blend disability and diversity? What is the progress in providing appropriate
education for all students with disabilities? Answers are, at best, depressing. Despite more than 30 years of
experimentation and morphing of the agenda, the inclusive attempt to recreate common schooling to
accommodate disabilities reveals changing and mounting, not diminishing, challenges, together with a lack of
a body of credible evidence attesting to its value. The universalized norms have not translated to effective
action and the expressed ideology is not reflected in practice. Inclusive schooling shows little success in both
industrialized and developing nations. Indeed, in the vast majority of education systems around the world, it
remains extremely limited, if not non-existent Inclusion International, The original intent â€” all students
within general settings â€” is far from being realized. Across Canada, for example, some of the largest school
districts are not only maintaining the number of students in segregated placements but increasing them Porter,
In Europe, many students with special needs still receive their education outside general classrooms and many
nations show an ongoing increase in the percentages of pupils educated in special schools or special classes
Miejer, In many developing nations, there are differing views about which inequalities are the most important
to address and gender has accrued the most interest. Conclusion This brief paper is situated at the center of
debates about diversity, disability, and inclusive schooling. We stressed that for many parties inclusive
schooling is an article of unshakeable conviction; indeed, the ideas seem to be ingrained into the psyche of
special educators. At the same time, many agents conflate diversity and disability and all too often the terms
and concepts are used interchangeably and advocated as a solution to the increasing diversity seen in
contemporary school systems. However, varied perspectives on disability and diversity render an inclusive
landscape characterized by paradox. Diversity stresses the commonalities among children as learners and
social beings, creates an intention to treat all learners as essentially the same, and favors universal and
homogeneous systems. Disability stresses the differences related to disabling conditions and creates an
opposite intention- to treat some learners differently with individual planning and individual support. Actual
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practices fall far short of intentions. Culprits, although by no means the only ones, are the shaky and
contentious conceptual underpinnings that misapprehend the nature of disability, bolster mistaken assumptions
about inclusion, and deny the validity of both special education and segregated special instruction. Saying that
disability is merely a social construct and we need only change the social context to eliminate discrimination
and segregation simply denies the problem. Indeed, many of the problems which are said to be ingrained in
segregated special education- legitimization of school failure, promotion of feelings of inadequacy, and
contributions to the discrimination experienced by students with disabilities- are flawed and not livened by
empirical research see e. Saying that disabled students are ordinary has the effect of deemphasizing the
supports that are necessary to meet their needs. And saying that disability is simply another form of diversity
cannot dissolve impairments and their consequences. While a diversity agenda sets the heterogeneity of
learners as the starting point for education endeavors, not all differences are equal and not all respond to the
same remedy. When learners have special needs resulting from disability, the prescriptions of inclusive
schooling are insufficient in meeting all needs. We cannot change the nature of disability simply by changing
the way we talk about it. It is not enough to categorize it, conflate it with diversity, assimilate it into a
multicultural frame of reference, or deal with it by employing only generic prescriptions of universal inclusive
schools. It is mistaken to assume that all students must be included in general classrooms. Schooling must be
reasonably calculated to confer educational benefit and the stress on access as equity skims over relevance and
quality. In essence, the right to education should be instruction based, not place based. Special education,
therefore, should worry less about whether or not disability is a form of diversity and worry more about
making special education an appropriate mechanism through research-based practices and empirically
demonstrated approaches. References Alberta Education Inspiring action for inclusion. Teaching and learning
conditions in Alberta: A social constructionalist approach to disability: Implications for special education.
Exceptional Children, 77, pp. Disability as cultural difference: Remedial and Special Education, 33, pp.
Educational Psychology, 20, pp. The longest road to inclusion. International Journal of Educational
Development, 31, pp. Canada, Council of Ministers of Education , October: The education systems of Canada,
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