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Lorem About Language, Knowledge and Pedagogy This book explores the nature of knowledge, language and
pedagogy from the perspective of two complementary theories: Systemic functional linguists have explored
educational discourse according to similar hierarchies, and by bringing the two perspectives together this book
shows the impact of language on knowledge and pedagogy. The contributors examine the different structures
of knowledge and the flow of information within the school context, but also according to language in early
childhood, literacy, English, the social sciences, science and mathematics. The result is a progressive and
dynamic analysis of knowledge structures at work in educational institutions. Language, Knowledge and
Pedagogy makes a major contribution to linguistics, applied linguistics and educational theory. It will be of
interest to researchers working in these areas. Table of contents Part I: Functional Linguistic and Sociological
Perspectives on Education 1. A functional linguistic perpsective, J. Horizontal and Vertical Discourse 4.
Research Prospects - Exploring Uncommon Sense Future directions in research in knowledge structure,
Frances Christie, J. The resulting "assuredness" with which the book reads, and the dialogic structuring of the
chapters there is a strong sense of progression throughout , assist the reader with its quite complex ideas and
arguments. So too does its emphasis on application of theory to the empirical issues. It undoes the oppositional
tendencies of terms such as "everyday" and "commonsense", and offers instead more useful ways of thinking
about different bodies of knowledge and the forms of discourse favoured by them. The applications to
disciplinary knowledge make its international address clear. In the Australian educational context, this is a
particularly timely volume for two reasons. It is critical preparatory reading for the reappraisal of official
curriculum that must come with the move to national curriculum and national testing regimes. It also provides
salutary warning of the problems of integrating curriculum currently evident in pedagogic trends such as "rich
tasks" and "connected outcomes groups". Researchers of language and education too will continue to reap
benefits from what Jim Martin describes as "the negotiation of ideas initiated by Bernstein, Halliday and
Hasan into a second generation of research" p. It helped me to think about much of my own work. For
information on how we process your data, read our Privacy Policy.
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In fact one leads to another. The primary difference between the two is that education is formal process
whereas knowledge is informal experience. Education is acquired through the formal institutions like school,
colleges and universities, whereas knowledge is gained from the real life experiences. Hence education is a
process of gaining knowledge for some useful application whereas knowledge is facts acquired from good
education, peers, consultations and extensive reading. Another difference between the two is that education is
taught by the teachers to the students while knowledge is gained by itself or is self driven. Education is a
process of learning and one comes to know various facts, ideas and theories. While on other hand knowledge
is the application of these facts and theories. There are no set guidelines for it. Education has a predefined set
of rules, regulations and curriculum whereas knowledge has no such boundaries. It can come from teacher,
parents, friends, painful moments of life, joyous moments, children etc. Hence it is not taught but acquired by
self efforts. Both knowledge and education are synonyms but still has a borderline difference between them.
Knowledge is gained from life experiences and age while education is learned from the books and may never
be experienced. Knowledge is related to facts whereas education is related to learning, critical thinking and
knowing oneself. Education grows with age whereas knowledge has no such growth rate, even a child can be
more knowledgeable than an adult. One has to follow a system to be educated whereas knowledge can be
gained without following any such systems. Lastly the difference between knowledge and education is that
knowledge is a noun which is gained through experience and education. It is about understanding a particular
fact or an event. It includes the raw information, understanding the matter and developing ones skills related to
the matter having appropriate resources. One can have medical, scientific or commercial knowledge whereas
education cannot be defines into small spheres, it is on the whole a complete system with facts related to age
group and a person. It is rather more specific and defined. Hence, education helps in imparting ones culture
and tradition from one generation to another. It helps an individual to realize the self potential and talents. It is
related to different fields of learning and teaching such as computer science, sociology, linguistic etc. Many
theories are linked with education psychology. Knowledge helps these traditions to grow for the betterment of
society and not the selfish motto. We can distinguish between the good and bad and follow the customs
selflessly. Education is a formal process of gaining knowledge whereas knowledge is informally acquired
through experiences. Education needs institutions for learning while knowledge has no boundaries. Education
has a defined set of rules and curriculum whereas knowledge has no such limitations. Education is learned
from books and grows with age while knowledge is free to be acquired from surroundings and has no age
limit. If you like this article or our site. Please spread the word.
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Critical pedagogy Critical pedagogy is both a pedagogical approach and a broader social movement. Critical
pedagogy acknowledges that educational practices are contested and shaped by history, schools are not
politically neutral spaces and teaching is political. Decisions regarding the curriculum , disciplinary practices,
student testing , textbook selection, the language used by the teacher, and more can empower or disempower
students. It recognises that educational practices favour some students over others and some practices harm all
students. It also recognises that educational practices often favour some voices and perspectives while
marginalising or ignoring others. Another aspect examined is the power the teacher holds over students and
the implications of this. Its aims include empowering students to become active and engaged citizens , who are
able to actively improve their own lives and their communities. The goal of problem posing to students is to
enable them to begin to pose their own problems. Teachers acknowledge their position of authority and exhibit
this authority through their actions that support students. Dialogic learning Dialogic learning is learning that
takes place through dialogue. It is typically the result of egalitarian dialogue ; in other words, the consequence
of a dialogue in which different people provide arguments based on validity claims and not on power claims.
Student-centred learning Student-centered learning, also known as learner-centered education, broadly
encompasses methods of teaching that shift the focus of instruction from the teacher to the student. In original
usage, student-centered learning aims to develop learner autonomy and independence [27] by putting
responsibility for the learning path in the hands of students. The term is also used to denote an emphasis in
education as a specialty in a field for instance, a Doctor of Music degree in piano pedagogy. Pedagogues in
Europe[ edit ] Denmark[ edit ] Kindergarten children playing with their teacher. In Denmark, a pedagogue is a
practitioner of pedagogy. The term is primarily used for individuals who occupy jobs in pre-school education
such as kindergartens and nurseries in Scandinavia. But a pedagogue can occupy various kinds of jobs, e.
When working with at-risk families or youths they are referred to as social pedagogues. There is also a very
big focus on care and well-being of the child. Many pedagogical institutions also practice social inclusion. The
education is a 3. However, undergraduate education in Pedagogy does not qualify students to become teachers
in primary or secondary schools but makes them able to apply to be educational assistants. As of , the 5-year
training period was re-installed in place of the undergraduate and postgraduate division which characterized
the previous practice. Teachers meet their students with distinct traits. Attributional diversity among these
children or teens exceeds similarities. Educators have to teach students with different cultural, social, and
religious backgrounds. This situation entails a differentiated strategy in pedagogy and not the traditional
approach for teachers to accomplish goals efficiently. She explained that Differentiated Instruction gives
learners a variety of alternatives for acquiring information. Another criticism is that the intelligences are too
identical for types of personalities.
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Many discussions of pedagogy make the mistake of seeing it as primarily being about teaching. In this piece
Mark K. Smith explores the origins of pedagogy and the often overlooked traditions of thinking and practice
associated with it. He argues that a focus on teaching as a specialist role is best understood in other ways.
Pedagogy needs to be explored through the thinking and practice of those educators who look to accompany
learners; care for and about them; and bring learning into life. Teaching is just one aspect of their practice. He
also looks to some of the issues facing the development of pedagogical thinking. Cultivating learning and
possibility? The impetus has come from different directions. A common way of approaching pedagogy is as
the art and science and maybe even craft of teaching. As we will see, viewing pedagogy in this way both fails
to honour the historical experience, and to connect crucial areas of theory and practice. Here we suggest that a
good way of exploring pedagogy is as the process of accompanying learners; caring for and about them; and
bringing learning into life. The nature of education Our starting point here is with the nature of education.
Unfortunately, it is easy to confuse education with schooling. Many think of places like schools or colleges
when seeing or hearing the word. They might also look to particular jobs like teacher or tutor. It can quickly
descend into treating learners like objects, things to be acted upon rather than people to be related to.
Education is a deliberate process of drawing out learning educere , of encouraging and giving time to
discovery. It is an intentional act. As well being concerned with learning that we set out to encourage â€” a
process of inviting truth and possibility â€” it is also based in certain values and commitments such as a
respect for others and for truth. For many concerned with education, it is also a matter of grace and wholeness,
wherein we engage fully with the gifts we have been given. To educate is, in short, to set out to create and
sustain informed, hopeful and respectful environments where learning can flourish. It is concerned not just
with knowing about things, but also with changing ourselves and the world we live in. As such education is a
deeply practical activity â€” something that we can do for ourselves what we could call self-education , and
with others. This is a process carried out by parents and carers, friends and colleagues, and specialist
educators. It is to the emergence of the last of these in ancient Greece that we will now turn as they have
become so much a part of the way we think about, and get confused by, the nature of pedagogy. Children were
often put in their charge at around 7 years and remained with them until late adolescence. Their role varied but
two elements were common Smith The first was to be an accompanist or companion â€” carrying books and
bags, and ensuring their wards were safe. The second, and more fundamental task in relation to boys, was to
help them learn what it was to be men. This they did by a combination of example, conversation and
disciplining. Pedagogues were moral guides who were to be obeyed Young Well-to-do Romans and some
Jews placed their children in the care and oversight of trusted slaves. As Young notes, it was a continuous and
ever widening practice from the fifth century B. He further reports that brothers sometimes shared one
pedagogue in Greek society. In contrast, in Roman society there were often several pedagogues in each family,
including female overseers for girls. This tradition of accompanying and bag carrying could still be found in
more recent systems of slavery such as that found in the United States â€” as Booker T Washington recounted
in his autobiography Up from Slavery The relation of the pedagogue to the child is a fascinating one.
Apparently, it was a matter that, according to Plato, did not go unnoticed by Socrates. Pedagogues and
teachers Moral supervision by the pedagogue paidagogos was significant in terms of status He was more
important than the schoolmaster, because the latter only taught a boy his letters, but the paidagogos taught him
how to behave, a much more important matter in the eyes of his parents. The schoolmaster had no such close
contact with his pupils. There was a catch here. The distinction between teachers and pedagogues, instruction
and guidance, and education for school or life was a feature of discussions around education for many
centuries. It was still around when Immanuel Kant explored education. Education includes the nurture of the
child and, as it grows, its culture. The latter is firstly negative, consisting of discipline; that is, merely the
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correcting of faults. Secondly, culture is positive, consisting of instruction and guidance and thus forming part
of education. Guidance means directing the pupil in putting into practice what he has been taught. Hence the
difference between a private teacher who merely instructs, and a tutor or governor who guides and directs his
pupil. The one trains for school only, the other for life. The growing focus on teaching In Europe concern with
the process and content of teaching and instruction developed significantly in the sixteenth and seventeenth
centuries. It was, however, part of a movement that dated from years earlier. In the sixteenth and seventeenth
centuries we see, for example: A growing literature about instruction and method aimed at schoolteachers. The
grouping together of different areas of knowledge in syllabi which set out what was to be instructed. A focus
on the organisation and development of schools Hamilton This led in much of continental Europe to a
growing interest in the process of teaching and the gathering together of examples, guidance and knowledge in
the form of what became known as didactics. For Comenius, the fundamental aims of education generate the
basic principle of Didactica Magna, omnis, omnia, omnino â€” to teach everything to everybody thoroughly,
in the best possible way, Comenius believed that every human being should strive for perfection in all that is
fundamental for life and do this as thoroughly as possibleâ€¦. Every person must strive to become l a rational
being, 2 a person who can rule nature and him or herself, and 3 a being mirroring the creator. His fundamental
conclusions, according to Gundem Teaching should not cover too many subjects or themes at the same time.
Teaching should proceed slowly and systematically. Nature makes no jumps. Johann Friedrich Herbart
Theories of teaching As Hamilton Like practical and theoretical educationalists before him, Herbart also
makes a distinction between education Latin: As he saw it, external influences, such as the punishment or
shaming of pupils, were not the most important instruments of education. On the contrary, appropriate
teaching was the only sure means of promoting education that was bound to prove successful. What Herbart
and his followers achieved with this was to focus consideration of instruction and teaching didactics around
schooling rather than other educational settings Gundem Simplified and rather rigid versions of his approach
grew in influence with the development of mass schooling and state-defined curricula. This approach did not
go unchallenged at the time. Rather than seeking to construct detailed systems of instruction, the need was to
explore the human experience of teaching, learning and schooling. In Germany some of those arguing against
an over-focus on method and state control of curricula looked to social pedagogy with its focus on community
and democracy see below. Education as a science These ideas found their way across the channel and into
English-language books and manuals about teaching â€” especially those linked to Herbart. However, its
influence was to prove limited. In addition the psychology upon which it was based was increasingly called
into question. The most striking aspect of current thinking and discussion about education is its eclectic
character, reflecting deep confusion of thought, and of aims and purposes, relating to learning and teaching
â€” to pedagogy. More recently, educationalists like Robin Alexander This was especially so in the arguments
around introducing a National Curriculum in England, Wales and Northern Ireland established in the
Education Reform Act â€” and the implementation of the curriculum in its first twenty years. The
re-emergence of pedagogy In continental Europe interest in didactics and pedagogy remained relatively strong
and there were significant debates and developments in thinking see Gundem Writing about pedagogy
Initially, interest in pedagogy was reawakened by the decision of Paulo Freire to name his influential book
Pedagogy of the Oppressed first published in English in The book became a key reference point on many
education programmes in higher education and central to the establishment of explorations around critical
pedagogy. He drew upon developments in continental debates. He then placed them in relation to the different
degrees of control people had over their lives and educational experience according to their class position and
cultures. Later he was to look at messages carried by different pedagogies Bernstein Pedagogy as a means of
control A fundamental element in the growing interest in pedagogy was a shift in government focus in
education in England. As well as seeking to control classroom activity via the curriculum there was a
movement to increase the monitoring of classroom activity via regular scrutiny by senior leadership teams and
a much enhanced Ofsted evaluation schedule for lesson observation Ofsted ; Key indicators for classroom
observation included a variety of learning styles addressed, pace, dialogue, the encouragement of independent
learning and so on Ofsted A number of popular guides appeared to help teachers on their way â€” perhaps the
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best received of which was The Perfect Ofsted Lesson Beere While the language sounded progressive, and
the practices promoted had merit, the problem was the framework in which it was placed. For example, the
now defunct General Teaching Council for England, described it thus: Another way to explain it is by
referring to: It is also important to remember that all these are grounded in ethical principles and moral
commitment â€” teaching is never simply an instrumental activity, a question just of technique. While we can
welcome the warnings against viewing teaching as an instrumental activity â€” whether it is satisfactory to
describe it as pedagogy is a matter for some debate. Indeed Hamilton has argued that much of what passes for
pedagogy in UK education debates is better understood as didactics. Simplified we may say that the concerns
of didactics are: Yet, in many respects, key aspects of what is talked about today as pedagogy in the UK and
north America is better approached via this continental tradition of didactics. Pedagogy as accompanying,
caring for and about and bringing learning to life A third element in the turn to pedagogy flowed from
concerns in social work and youth work in the UK that the needs of many children were not being met by
existing forms of practice and provision. Significantly, a number of practitioners and academics looked to
models of practice found in continental Europe and Scandinavia and focused, in particular, on the traditions of
social pedagogy see Lorenz ; Smith ; Cameron and Cameron and Moss
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This method places great stress on correct pronunciation and the target language from outset. It advocates
teaching of oral skills at the expense of every traditional aim of language teaching. Such methods rely on
directly representing an experience into a linguistic construct rather than relying on abstractions like mimicry,
translation and memorizing grammar rules and vocabulary. All above items must be avoided because they
hinder the acquisition of a good oral proficiency. The method relies on a step-by-step progression based on
question-and-answer sessions which begin with naming common objects such as doors, pencils, floors, etc. It
provides a motivating start as the learner begins using a foreign language almost immediately. Lessons
progress to verb forms and other grammatical structures with the goal of learning about thirty new words per
lesson. Based on his experience as a Latin teacher, he thought the best way to do this would be memorize a
German grammar book and a table of its irregular verbs. However, when he went to the academy to test his
new language skills, he was disappointed to find out that he could not understand anything. Trying again, he
similarly memorized the root words of the language as well as re-memorizing the grammar and verb forms.
However, the results were the same. During this time, he had isolated himself from people around him, so he
tried to learn by listening, imitating and conversing with the Germans around him, but found that his carefully
constructed sentences often caused native German speakers to laugh. Again he tried a more classical approach,
translation, and even memorizing the entire dictionary but had no better luck. He noticed the boy was very
curious and upon his first visit to a mill, he wanted to see everything and be told the name of everything. After
digesting the experience silently, he then reenacted his experiences in play, talking about what he learned to
whoever would listen or to himself. Gouin decided that language learning was a matter of transforming
perceptions into conceptions, using language to represent what one experiences. Language is not an arbitrary
set of conventions but a way of thinking and representing the world to oneself. It is not a conditioning process,
but one in which the learner actively organizes his perceptions into linguistics concepts. Gouin felt that such
direct "translation" of experience into words, makes for a "living language". Gouin suggested that students
learn a language more quickly and retain it better if it is presented through a chronological sequence of events.
Students learn sentences based on an action such as leaving a house in the order in which such would be
performed. Gouin found that if the series of sentences are shuffled, their memorization becomes nearly
impossible. For this, Gouin preceded psycholinguistic theory of the 20th century. He found that people will
memorize events in a logical sequence, even if they are not presented in that order. He also discovered a
second insight into memory called "incubation". Linguistic concepts take time to settle in the memory. The
learner must use the new concepts frequently after presentation, either by thinking or by speaking, in order to
master them. His last crucial observation was that language was learned in sentences with the verb as the most
crucial component. Gouin would write a series in two columns: With only the verb elements visible, he would
have students recite the sequence of actions in full sentences of no more than twenty-five sentences. While
Gouin believed that language was rule-governed, he did not believe it should be explicitly taught. He
estimated that a language could be learned with to hours of instruction over a series of exercises and no
homework. The idea was that each of the exercises would force the student to think about the vocabulary in
terms of its relationship with the natural world. While there is evidence that the method can work extremely
well, it has some serious flaws. One of which is the teaching of subjective language, where the students must
make judgments about what is experienced in the world e. However, the real weakness is that the method is
entirely based on one experience of a three-year-old. What distinguishes the series method from the direct
method is that vocabulary must be learned by translation from the native language, at least in the beginning.
Communicative language teaching Communicative language teaching CLT , also known as the
Communicative Approach, emphasizes interaction as both the means and the ultimate goal of learning a
language. Despite a number of criticisms [15] it continues to be popular, particularly in Europe, where
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constructivist views on language learning and education in general dominate academic discourse. TBLL is a
further refinement of the CLT approach, emphasizing the successful completion of tasks as both the
organizing feature and the basis for assessment of language instruction. Dogme language teaching shares a
philosophy with TBL, although differs in approach. Language immersion Language immersion in school
contexts delivers academic content through the medium of a foreign language, providing support for L2
learning and first language maintenance. There are three main types of immersion education programs in the
United States: Foreign language immersion programs in the U. In the early immersion model, for all or part of
the school day elementary school children receive their content academic instruction through the medium of
another language: Spanish, French, German, Chinese, Japanese, etc. In early total immersion models, children
receive all the regular kindergarten and first grade content through the medium of the immersion language;
[18] English reading is introduced later, often in the second grade. Most content math, science, social studies,
art, music continues to be taught through the immersion language. Research by Swain and others Genesee
demonstrate much higher levels of proficiency achieved by children in foreign language immersion programs
than in traditional foreign language education elementary school models. Dual immersion programs in the U.
The goal is bilingual students with mastery of both English and the immersion language. As in partial foreign
language immersion academic content is delivered through the medium of the immersion language for part of
the school day, and through English the rest of the school day. Indigenous immersion programs in the U.
Hawaiian Immersion programs are the largest and most successful in this category. The teacher is largely
silent, giving more space for the students to explore the language. Students are responsible for their own
learning and are encouraged to express themselves; beginners talk about what they see, more advanced
students talk about their lives and what they think. The role of the teacher is not to model the language but to
correct mistakes by giving sensitive feedback. With respect to teaching pronunciation, the Silent Way is a
good example of the Articulatory Approach. Community language learning[ edit ] Main article: Curran during
the s. It is based on the counseling approach in which the teacher is seen as a counselor. There is no syllabus
or textbook to follow and it is the students themselves who determine the content of the lesson. Notably, it
incorporates translation and recording techniques. Suggestopedia Suggestopedia was a method that
experienced popularity especially in past years, with both staunch supporters and very strong critics, some
claiming it is based on pseudoscience. Natural approach The natural approach is a language teaching method
developed by Stephen Krashen and Tracy D. They emphasise the learner receiving large amounts of
comprehensible input. The Natural Approach can be categorized as part of the comprehension approach to
language teaching. Total physical response[ edit ] In total physical response TPR , the instructor gives the
students commands in the target language and the students act those commands out using whole-body
responses. This can be categorized as part of the comprehension approach to language teaching. Teaching
Proficiency through Reading and Storytelling[ edit ] Main article: At first it was an offshoot of Total Physical
Response that also included storytelling, but it has evolved into a method in its own right and has gained a
large following among teachers, particularly in the United States. TPR Storytelling can be categorized as part
of the comprehension approach to language teaching. Dogme language teaching[ edit ] Main article: Dogme
language teaching Dogme language teaching is considered to be both a methodology and a movement. Dogme
is a communicative approach to language teaching and encourages teaching without published textbooks and
instead focusing on conversational communication among the learners and the teacher. It has its roots in an
article by the language education author, Scott Thornbury. Although Dogme language teaching gained its
name from an analogy with the Dogme 95 film movement initiated by Lars von Trier , the connection is not
considered close. The Six Phase Program utilises a number of techniques, such as TPR, to quickly grow the
leaners comprehension ability without the use of English. GPA influences include Vygotsky , as well as "the
psycholinguistics of comprehension and production, usage-based approaches to language, linguistic
anthropology and discourse analysis. Besides those mentioned below, there are dozens of competitors, each
slightly different. It involves recorded minute lessons to be done daily, with each lesson typically featuring a
dialog, revision, and new material. Students are asked to translate phrases into the target language, and
occasionally to respond in the target language to lines spoken in the target language. Several all-audio
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programs now exist to teach various languages using the Pimsleur Method. The syllabus is the same in all
languages. Michel Thomas Method[ edit ] Main article: It was originally done in person, although since his
death it is done via recorded lessons. The method focuses on constructing long sentences with correct
grammar and building student confidence. There is no listening practice, and there is no reading or writing.
The syllabus is ordered around the easiest and most useful features of the language, and as such is different for
each language. There is a lot of language learning software using the multimedia capabilities of computers.
Learning by teaching LdL [ edit ].
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The Educational Technology Journal Vol 13 No 1 September Please feel free to e-mail this article to a friend,
a principal, a parent, a colleague, a teacher librarian, a college professor, a poet, a magician, a vendor, an
artist, a juggler, a student, a news reporter or anyone you think might enjoy it. Other transmissions and
duplications not permitted. See copyright statement below. These are dangerous times for American schools as
powerful outside forces impose changes poorly grounded in theory, research and practice. In one speech, the
Secretary of Education pretty much dismissed the importance of pedagogy. A San Diego teacher works side
by side with an individual student as he struggles for words to answer her challenging WebQuest questions.
Her personalized approach is pedagogy at its finest - acting for now as a guide on the side. She selects
strategies to match student needs. Education Week reported on June 19, that the Secretary of Education had
questioned the importance of teachers learning pedagogy: To Fix Teacher Ed. Paige told hundreds of state,
school district, and higher education officials gathered here for a Department of Education conference on
teacher-quality evaluation. The implications of this statement are chilling, especially since a lack of attention
to pedagogy how teachers orchestrate classroom learning explains why many children bog down in schools or
drop out entirely. A lack of devotion to pedagogy also explains why new technologies have failed to realize
their potential in many classrooms across the land. The Secretary incorrectly defines pedagogy as "how to be a
teacher. Effective teachers display a wide range of skills and abilities that lead to creating a learning
environment where all students feel comfortable and are sure that they can succeed both academically and
personally. This complex combination of skills and abilities is integrated in the professional teaching
standards that also include essential knowledge, dispositions, and commitments that allow educators to
practice at a high level. A series of reports have identified a severe lack of professional development as a
major cause of disappointing results, but even these reports define the task in terms of technology and
software training rather than pedagogy. Although state funding for technology-related staff development
remains low, teachers across the country are saying that is exactly what they need. Fewer than half, 42 percent,
of novice teachers report feeling well or very well prepared to use computers for instruction in their first year
of teaching, according to the U. And MDR data show that in 23 percent of schools across the country, at least
half the teaching force was identified as "beginners" in using educational technology. Too often technology
training has shown teachers how to spreadsheet or Powerpoint while failing to demonstrate how these tools
might impact learning in their fifth grade classroom, their biology classroom or their art classroom. Schools
have offered few courses that focus on classroom management issues or ways to customize learning to match
the interests, skills and needs of the learners. We have seen too little focus on curriculum rich strategies. We
have too often shown teachers word processing without demonstrating how writing might improve with
strategies like those outlined by FNO in a June, article, "Writing the Right Way" at http: For several decades
schools have been told by outsiders that we could turn around student performance by standardizing
instruction and applying business factory concepts to schools. This notion is central to many of the strategies
for reform imposed on schools by NCLB. Fast food schooling is unhealthy for children. Uniform, regimented
teaching of carefully scripted lessons is heralded as the silver bullet to turn around the performance of
disadvantaged children, even though we have mounting evidence that much of the data to support so-called
"miracles" is doubtful. See "Cooking the Education Books? This mechanistic approach to schooling is limited,
simplistic and likely to damage millions of students since children are not hamburgers or widgets. Schools do
not achieve impressive results by acting like factories or fast food restaurants. Proponents of fast food
schooling claim that poor children respond best to this approach, but the data they advance as proof is
unconvincing. Even though some large urban districts in California using this factory strategy have shown
good results on standardized tests that are closely related to their commercial textbook programs, startling
results achieved by teaching narrowly to these tests curiously did not reappear on the California results for
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NAEP The National Assessment of Educational Progress - a more difficult, more secure test. This failure hints
of virtual rather than real gains. Aspects of Pedagogy Worth Considering Here we see the same San Diego
teacher sitting in the middle of the classroom, surrounded by students. Why does she do this? When does she
do this? How does she manage? An effective teachers must spend much time on strategic questions pedagogy - how to manage and manage well, how to reach child individually and give her or him the lesson
needed. In a single class period, this teacher reached every student at least once. The cluster diagram below
offers a few dozen strategic questions as examples of pedagogy. A failure to address such questions reduces
the likelihood that children will make impressive progress. Click on the diagram to view a much larger version
in a new window. The above questions may be grouped into several major categories that help to show the
importance and scope of pedagogy. Click on any category for an explanation. Needs Assessment - What
learning is needed? Professional Growth - How can I improve my teaching? Classroom Culture - How do I
cultivate the class culture for learning? Strategy - How do I teach to maximize results? Resource Management
- How do I make do with what we have? Problem Solving - What could go wrong and how do I cope?
Orchestration - How do I orchestrate all the different aspects of pedagogy? Relating Pedagogy to Smart Use of
Technologies and to Professional Development For much of the past two decades we have mistakenly focused
our energies on the learning of new software and the functions of new tools with too little attention to
pedagogy - how to use those new tools effectively to maximize student learning while orchestrating all of the
other aspects of daily classroom practice. In this new century and new decade, many teachers and school
leaders are awakening to the pre-eminent role pedagogy should play when designing programs and preparing
teachers to deliver those programs effectively. Those who design adult learning with the purpose of
encouraging appropriate and robust use of new technologies should start their instructional design process by
asking how they might help teachers learn strategic classroom practice. Some would argue against this route,
dusting off the discredited, insulting and simplistic idea of "teacher proof lessons" that are so highly scripted
that "any old fool can get results. There are few short-cuts that lead to impressive student gains, unless one
fudges numbers, teaches to narrowly-defined, insecure tests and ignores the lack of progress on secure tests.
Another short-cut unworthy of educators is a system-wide failure to report dropout rates in an honest and
accurate fashion or to make sure those students are not left behind or pushed into the street. In the past decade
schools were promised that the networking of schools combined with frequent use of new technologies would
revolutionize classrooms and bring about a Renaissance of learning. We were led to believe that the purchase
of good equipment would allow us to bypass the challenging demands of improving pedagogy. In some
respects, technology was advanced as a short-cut, a packaged program, a silver bullet. Three years ago, after
attending a national conference promoting laptops for all students, I published an article in FNO, "The New
New School Thing," critiquing the exaggerated claims of technology cheerleaders. The following table was
included.
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7: Pedagogy Does Matter!
Competency in English language teaching draws on content or subject matter knowledge, teaching skills, and the ability
to teach in English - a skill that is usually viewed as influenced by the teacher's language proficiency.

Shared reading embraces goals of educational advancement, cultural uplift, and literate discourse. This departs
from other perspectives on reading acquisition in suggesting that there is no clear demarcation between
reading and prereading. Current inquiry into emergent literacy represents a broad field with multiple
perspectives and research methodologies. The study of emergent literacy includes the skills, knowledge, and
attitudes that are presumed to be developmental precursors to conventional forms of reading and writing
Sulzby, ; Sulzby and Teale, ; Teale and Sulzby, and the environments that support these developments e. In
addition, the term refers to a point of view about the importance of social interactions in literacy-rich
environments for prereaders Fitzgerald et al. The National Academies Press. Figures 5â€”1 and 5â€”2 provide
an illustration for emergent literacy at ages 2â€”3 and 3â€”4. The importance of development in multiple
domains can be seen clearly: But also of enduring importance is the ability to have a relationship with a
caregiver that allows for book-sharing a social-emotional task and the ability to attend during the story a task
of physical regulation. But pretending to read presupposes a grasp of the idea of a book, just as treating a book
Page Share Cite Suggested Citation: The principles of learning outlined earlier suggest that the understanding
of concepts must go hand in hand with the acquisition of skill and knowledge to develop competence. The
skill and knowledge base of emergent literacy includes the domains of language e. Page Share Cite Suggested
Citation: Within the language domain, for example, a longitudinal relation between the extent of oral language
and later reading proficiency has been demonstrated with three broadly defined types of children: This
relationship is much stronger for reading comprehension reading for meaning than for reading accuracy
sounding out individual words , and much stronger for older children than for children who are just beginning
to read Gillon and Dodd, ; Share and Silva, ; Vellutino et al. Another domain in which there is substantial
evidence of developmental continuity is phonological awareness. Individual differences in phonological
sensitivity are related to the rate of acquisition of reading skills Bradley and Bryant, , ; Mann and Liberman, ;
Share et al. Children who are better at detecting syllables, rhymes, or phonemes are quicker to learn to read i.
Literacy Environments Understanding the source of differences among children in emergent literacy skills is
critical to the development of interventions to enhance emergent literacy. Most relevant research has focused
on differences in home environments. This research is relevant to preschool pedagogy in pointing the way
towards interaction patterns that are likely to be as important in organized preschool settings as in the home. It
has also been suggested that the home literacy environment is associated with the development of other
components of emergent literacy e. Language Outcomes The protoypical and iconic aspect of home literacy,
shared book reading, provides an extremely rich source of information and opportunity for children to learn
language in a developmentally sensitive context e. For instance, Wells found that approximately 5 percent of
the daily speech of month-old children occurred in the context of story time. Ninio and Bruner reported that
the most frequent context for maternal labeling of objects was during shared reading. Shared reading and print
exposure foster vocabulary development in preschool children e. Print exposure also has substantial effects on
the development of reading skills at older ages, when children are already reading e. For example, Dickinson
and Tabors ; see also Beals et al. Book and Print Awareness. Young children can begin to understand that
print is everywhere in the world around them, and that reading and writing are ways for them to get ideas,
information, and knowledge. Children quickly settle into book-sharing routines with primary caregivers.
Toddlers start recognizing favorite books by their cover, pretend to read books, and understand that books are
handled in certain ways. As they reach their fourth and fifth years, children increasingly come to understand
that it is the print that is read in stories, and that this print contains alphabet letters that are a special category
of visual items, different even from numbers. They begin to recognize that print in English has a number of
features, such as starting at the top of the page top to bottom and on the left side of the page left to right. They
recognize print in their home, neighborhood, and other local environments Box 5â€”1. Efforts to engage

Page 12

LANGUAGE, KNOWLEDGE AND PEDAGOGY pdf
children in early literacy activities cultivate that emerging awareness. Children need to understand that print is
meaningful in their daily lives and has many functions. They can learn that print helps solve problems, like
written instructions for assembling a toy. Through exposure to a wide array of books, children learn that print
can entertain, amuse, and even comfort. Their scribbling becomes more purposeful, and as older toddlers they
make some scribbles that, to their total joy, look somewhat like English writing. In the preschool years they
can be encouraged to write scribble messages as part of playful activity Boxes 5â€”2 , 5â€”3. Little Books are
small, easy-to-read books that contain simple words, simple illustrations, and repetitive text. The intervention
group of the second study received only the first packet of Little Books. Emergent literacy skills were assessed
at the beginning and end of the following school year. In the first study, the intervention group scored higher
than the control group on several composite measures, including word knowledge, spelling knowledge, and
number of words read from the Little Books. In the second study, the intervention group read more words
from the Little Books but did not differ on any other measure. BOX 5â€”2 Literacy Enhanced Sociodramatic
Play Every preschool classroom should have special materials and play areas geared toward developing
children in particular domains while appealing to their interests. These areas should be stocked with writing
supplies and printed materials that can be incorporated into play. For example, in the block area, maps and
labeled photos of buildings and construction sites might be provided. In the toy area, use some originally
labeled toy containers for storage. In a woodworking area, add tool catalogs, home repair magazines, and
picture reference books about building. In the house area, include food packaging, menus, appliance
instructions, plane tickets, travel brochures, and computer keyboards. In the outdoor area, provide colored
chalk, gardening books, and bird and tree guides. They often make displays of reading or writing attempts,
calling attention to themselves: Children need access to a variety of paper, writing utensils, and materials for
bookmakingâ€”glue, tape, stapler, and book covers. A well-equipped art area should offer paper in several
sizes and colors, paints, markers, crayons, and colored pencils. You may also wish to set up a separate writing
or office area that includes blank books, paper, envelopes, mailing labels, stickers, and stamps. As you do so,
expect, gradually, that more letters will be recognizable. As the children learn to form letters and develop
phonological awareness, expect, too, that invented spellings will appear. It may take a few years before many
conventional spellings come. National Research Council c. Letter and Early Word Recognition. Preschool-age
children can begin to recognize some printed alphabet letters and words, such as their own names. Many
children learn the names of the letters first by singing the alphabet song or reciting them to pushes on the
swing. At 3 and 4 they begin to attach the names of letters to their shapes. With help, they may soon begin to
attend to beginning letters and sounds in words that they are familiar with in printed form. As children move
from toddlerhood to school age, they should increasingly be able to grasp the meaning of language they hear
spoken in everyday conversation, as well as in narrative forms, such as books. They show this understanding
through their questions and comments in a conversation or about a book. When read a story, they should freely
relate information and events in the book to real-life experiences. As they get older, they should become
comfortable with following who said or did what in a story. Both Wells and Crain-Thoreson and Dale found
that the frequency of shared reading was related to concepts of print measures. Purcell-Gates , in a study of 24
4- to 6-year-old children from low-income families, reported that families in which there were more
higher-level literacy events occurring in the home i. Print motivation may also be the product of early
experiences with shared reading e. Existing studies do not support a direct link between shared reading and
growth in phonological skills e. For example, Lonigan et al. Literacy Environments in Child Care Programs
Neuman studied the literacy environment in child care programs. Caretakers were given access to books and
training on techniques for a book selection for children at different ages, b reading aloud, and c extending the
impact of books. The program was evaluated with a random sample of 3- and 4-year-olds who received the
intervention, as well as children in a comparison group. Results showed that literacy interaction increased in
the intervention classrooms; literacy interactions averaged 5 per hour before the intervention and increased to
10 per hour after the intervention. Before the intervention, classrooms had few book centers for children; after
the intervention, 93 percent of the classrooms had such centers. Children with caretakers who received the
intervention performed significantly better on concepts of print Clay, , narrative competence Purcell-Gates and
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Dahl, , concepts of writing Purcell-Gates, , and letter names Clay, than did the children in the comparison
group. Of these measures, children in the intervention group performed significantly better on letter names,
phonemic awareness, and concepts of writing. Dialogic reading involves several changes in the way adults
typically read books to children. Central to these changes is a shift in roles. During typical shared reading, the
adult reads and the child listens, but in dialogic reading the child learns to become the story-teller. The adult
assumes the role of an active listener, asking questions, adding information, and prompting the child to
increase the sophistication of descriptions of the material in the picture book. For 2- and 3-year-olds, questions
from adults focus on individual pages in a book, asking the child to describe objects, actions, and events on the
page e. What color is the duck? What is the duck doing? What did it look like? See Box 5â€”4 for a fuller
description of this procedure. Dialogic reading has been shown to produce larger effects on the language skills
of children from middle- to upper-income families than a similar amount of typical picture book reading
Arnold et al. Whitehurst evaluated the combination of dialogic reading and a center-based phonological
sensitivity training program. Children in control classrooms received the regular Head Start curriculum, and
children in the intervention condition were involved in small-group dialogic reading several times each week
in intervention classrooms over the course of the school year. These same children brought home the book that
was being used in the classroom each week for use with their primary caregivers. Children were pretested on
entry into Head Start, posttested on exit from Head Start, and followed up at the end of kindergarten, the end
of first grade, and the end of second grade. During Head Start and kindergarten, children were tested in five
areas of emergent literacy skills: This is a short interaction between a child and the adult. Here is an example
of a PEER sequence:
8: Language, Knowledge and Pedagogy : Frances Christie :
Lastly the difference between knowledge and education is that knowledge is a noun which is gained through experience
and education. It is about understanding a particular fact or an event.

9: www.enganchecubano.com | What is pedagogy?
Participant structures as professional learning tasks and the development of pedagogical language knowledge among
Developing a pedagogy of language awareness.
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