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Building young minds, cultivating knowledge, cultivating skills needed for students to succeed in their futures
- that is what I do. I love it and am passionate about it. And there is no career that is better or more important
in my opinion. This site is a forum I have created to express my views on the state of New York State
education. If you know me well, then you know that I generally like it or not stay out of politics. Literally,
every single teacher and educational administrator that I know in the state seems to share a sense of major
outrage and concern about the future. This cannot be ignored. Pretty much, every teacher I know is
discouraging of young people who want to go into education. New York State is contracting out testing to
Pearson - a private publishing company that, among other things, creates educational tests. Thus the phrase
"high stakes" testing. The "common core" that the state is adopting in terms of content to be taught is driving
changes in education - taking away curricular and intellectual autonomy from teachers far and wide. And the
"common core" and Pearson-developed state tests go hand in hand. These tests are driving our educational
system way too much. Are the Tests Bad? These quizzes include passages of non-fiction followed by
multiple-choice test items. My daughter has outstanding reading skills - she always has. And my wife and I
both hold PhDs. We have, together, taken about 15 of these quizzes. Are my reading skills unacceptable for a
9th-grader in New York State? These tests are simply horrible! Consistently, test items have more than one
arguably correct answer - I am totally serious. Worse, we often found that the "correct" answer according to
the self-correcting online test-system is objectively incorrect given the information in the passage. What is the
impetus for these quizzes? To best match the common core standards as assessed by the Pearson-made state
tests, which, by all accounts, they do well. And not in a good way. When I hear people say that the tests are
shoddy, after my experience failing 9th-grade reading quiz after 9th-grade reading quiz, I believe it! So I got
into looking at who all makes these tests. I sort of have some experience with test creation and validation.
Who all is making these tests? I thought that the test makers had to be experts. To me, that is who should be
making these tests. And I think this for good reason. Our students are great and regularly turn into incredibly
successful alumni - often obtaining doctoral-level degrees. This is not a sleight on SUNY students - this is,
rather, a comment on the fact that creating good, valid tests is a technical skill that requires an awful lot of
education. Students need to learn about many forms of test reliability and test validity. Issues associated with
various types of item formats are actually complex and require much technical education. I think the world of
my undergraduate students, but I would not trust most of them to be able to create valid educational tests that
should be used to test educational achievement of children in New York. You mean my inclination that these
people should hold post-graduate degrees in educational or psychological assessment is not even close to a
requirement for the job? Remember, my college students are literally unable, without strong educational
experience, to create good tests and measures for their research projects. Who is creating the tests that are used
in New York State?! For instance, according to the Washington Post, Pearson hires "test essay scorers" from
Craigslist. So when people tell me that the tests are awful - I believe them! Is Opting Out the Answer? Opting
out of the tests has been the method of choice for making a statement about all these issues among most of my
friends with kids in public schools in New York. Partly, I think that if the administration has a strong agenda
that they want to push, then they will simply go with the data they have however incomplete it may be. We do
this all the time. In one of my recent research projects, we collected data from over individuals - but for one of
the main measures, only about 32 people provided full information. Did my research collaborators and I still
analyze data from that measure? Might New York State just analyze that data anyway and progress with
whatever their policies are? Should Indiana Boycott New York? I think we, the people of New York, need
something even stronger than large-scale opting out. We need to help support districts to cultivate innovative,
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passionate, and student-focused educational methods. We need to take back our schools! Recently, New York
state essentially implemented a boycott against the state of Indiana as a way to express dissatisfaction with
recently passed legislation in that state which discriminates against individuals of various backgrounds. This
said, maybe Indiana should be boycotting New York - on the grounds that our educational leadership at the
level of the state government is out of control and is taking strong and consistent steps against the betterment
of education in this state. But it actually crossed my mind. But I do think that we need something stronger than
large-scale opting out. If so, we might want to express this point. Picture this - a simple petition with over ,
signatures. And the message of the petition is this: In light of recent developments in New York State
educational practices and legislation, we the undersigned express that we have no confidence in Governor
Andrew Cuomo as an educational leader for our state. Think we could grassroots that? If so, I bet this would
get noticed. But the recent developments in New York State have just been too conspicuous to ignore. He is
consistently ignoring the voices of educators in developing and implementing educational policy. And I
genuinely have no confidence in his role as a leader of education. I appreciate and understand the opt-out
option, but I think we need something stronger.
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Ho Kwon Ping In the wake of a devastating financial crisis, the Millennial generation has been challenged
with the prospect of re-imagining corporate responsibility. Shackled with increasingly global expectations and
governmental gridlock, we must be more creative than everâ€”delegating the responsibilities for humanitarian,
global and social causes to a new force for change. In this way, Millennials will demand that business leaders
remedy global problems. We will come to expect that the corporate engine lends momentum to larger social
causes and to answers questions of rights and responsibilities, rather than profits and costs. The way
forwardâ€”the way into a world that will champion causes of environmental stewardship, social
accountability, and global progressâ€”is by evaluating corporations holistically, rather than through their
bottom line. Millennials will couple business savvy with a global conscience, and expectations of
morally-conscious conduct will go hand-in-hand with shareholder value maximization. We have seen this
trend manifest itself already in four ways: As Millennials have come of age, there has been a shift away from
brand loyalty to cause loyalty with respect to business. Brand loyalty focuses on the products social status in
the market place, while cause loyalty focuses on the ideals of the business itself. This is evident in the
footwear market where in the last decade Sketchers has fallen out of the limelight and companies such as
Toms have emerged, a shift which exemplifies the cause-consciousness of a Millennial consumer. And this
process is self-perpetuating in the best way: Thus marks the birth of a generation whose consumption is based
as much on tangible product as it is on company purpose or passion. This shift reflects an ever-changing
attitude regarding worldwide business, consequently necessitating corporate collaboration and fiscal
responsibility across sectors. The dichotomy of resource depletion and global development prompts practices
centered on social responsibility rather than solely on profit maximizationâ€”effectively, a demand for
accountability. Moreover, competentâ€”yet globally awareâ€”leaders must foster a collaborative climate of
practicality and ethics based leadership. With the advent of global technological modernization the ability to
communicate across geopolitical boundaries affords future leaders and organizations the ability to adopt a
more nuanced global outlook and recognize the limitations of acting alone. For example, USAID initiatives
are incorporating a more country-owned process to develop programs instead of solely relying on
US-formulated policies. This approach requires a greater sense of corporate collaboration and cultural
awareness. As our generation embarks on this project of raising the standards for corporate responsibility, we
in turn begin to re-envision our career ambitions. Millennials have taken an interdisciplinary approach to
learning in order to prepare ourselves for careers that may not yet exist. Gone is the world of straight-forward,
one-track pre-professionalism; in this newly imagined Millennial world, a holistic approach to learning is a
must: Just as the influence of Ho Kwon Ping sparked our approach to this editorial, so too will the experienced
leaders of the previous generation embolden the Millennial vision of this one. A world that looks to transcend
bottom-lines will be one of collaboration, mentorship, and the optimism of the Millennial generation. The
views expressed herein are those of the authors and do not purport to reflect the position of the United States
Military Academy, the Department of the Army, or the Department of Defense.
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As an American educator and educational philosopher, Brameld was best known as the founder of Social
Reconstructionism. In reaction to the realities of World War II, he recognized the potential for either human
annihilation through technology and human cruelty or the capacity to create a beneficent society using
technology and human compassion Philosophical Perspectives. Brameld dedicated his efforts to employing
schools as agents for social change. Brameld advocated that schools be a driving force for social and political
change. He held that a system of public education that is aware of the findings of the behavioral sciences could
bring about fundamental changes in the social and economic structure of society The Columbia Encyclopedia.
Brameld founded the educational philosophy of Social Reconstructionism which emphasized the addressing of
social questions and a quest to create a better society and worldwide democracy Philosophical Perspectives.
Reconstructionist educators focus on a curriculum that emphasizes social reform as the aim of education. First,
he believed in a commitment to building a new culture in which the common people would emerge as the
leaders of society. Second, he felt that the working people should control all principal institutions and
resources if the world is to become genuinely democratic. The structure, goals, and policies of the new order
must be approved and enacted with public support. Third, Brameld believed that the school should help the
individual, not only to develop socially, but to learn how to participate in social planning as well. The
individual must find ways to satisfy personal needs through social consensus. Fourth, he believed learners
must be convinced of the validity and urgency of change but must adhere to democratic procedures. Brameld
believed the creation of a new social order through education would fulfill the basic values of society and
harmonize with the underlying social and economic forces of the modern world. The child, the school, and
education would be conditioned by social and cultural forces. In order to do this, education would have to be
completely re-fashioned to meet the demands of the present cultural crisis Four Theories of Education.
Theodore Brameld set out to perfect the American democracy by utilizing education and establishing goals for
world unity. Specifically, he proposed a curriculum structure which included the following: Many of his
proposals such as a longer school day; a year round school calendar; and open facilities to facilitate adult
education, recreation, and counseling are widely accepted as means of improving the education system of
today. Brameld has had a major impact on educational thought and practice to which the effects will continue
to influence the modern culture of America for generations to come. Toward a reconstructed philosophy of
education. Four twentieth century theories of education.
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Yet, as often happens, we use terminology with a limited understanding of the concepts involved. Vygotsky
defined the ZPD as: It is that which a learner is capable of, but has yet to achieve. Our responsibility as
educators is to provide students appropriate learning experiences and support to help them realize their
potential development. This process entails a pedagogical balance of high challenge and high support in which
we take a future-oriented perspective of learning. This means that we recognize that, accompanied by
deliberate pedagogical supports, learning takes place in advance of the development we wish to see. In this
way teaching precedes development. This space of potential development is the ZPD and it is the space in
which learning occurs, thus where teaching needs to be situated. On the contrary, learning can only occur
when it is constructed in advance of development in the ZPD. Learning as a Social Process How does this
learning in advance of development occur? Collaboration is an essential element of productive work in the
ZPD, as Vygotsky viewed learning as a social process. When students perform in their ZPD for a given task,
they are apprenticing and consequently unable to engage in the task on their own. They need appropriate
guidance, modeling, and assistance, all of which are provided through collaboration with peers or teachers.
Thus, teachers have to deliberately construct these collaborative structures, ensuring that they invite students
to participate in worthwhile conceptual and analytical practices while at the same time developing the English
necessary to accomplish them. These invitations are premised on in-depth understanding of our students,
which requires formatively assessing them to determine where the next learnings should be placed and
combined with careful and contingent scaffolding. Scaffolding1 Scaffolding involves both the structural and
procedural supports that guide and enable learners to work within their ZPD so that they may develop their
full, yet unrealized, potential. The structural element of scaffolding refers to those planned, ritualized
structures that surround learning tasks. The teacher asks one or two questions for students to consider. In order
to see what students are thinking, as well as to provide additional scaffolding as needed, the teacher asks
students to record key elements of their answer using words or phrases, but not complete sentences.
Depending on the complexity of the questions, the teacher may assign between three and five minutes for
students to jot down their ideas. Meanwhile, the teacher circulates around the classroom to monitor and check
what students have written. An empty piece of paper may be an indication that the student needs further
support from the teacher. Students are asked to form dyads. There are many ways of doing this, depending on
time available, the nature of the questions, or even what time of the day it is classes immediately after lunch
may require opportunities for movement. Dyads orally share their responses with each other. The result is that
both students are enabled to co-construct meaning. Scaffolding structures must maintain a careful balance of
providing support to the learner without being so rigid or limited as to stifle the learner. They are
simultaneously constant and flexible. For example, within a TPS, the structure remains constant while the
focal theme or question of the TPS task is flexible and changes each time. After participating in a TPS a few
times, students become familiar with this collaborative structure for sharing ideas so that it becomes
automated. Eventually, the teacher can add flexibility to the TPS structure itself with slight alterations such as
including a drawing or a writing option to the steps. The procedural aspect of scaffolding emerges through the
unplanned support that occurs in-the-moment and in response to something new the learner introduces in
classroom interactions. The on-the-spot nature of procedural scaffolding makes it contingent on the learner
and the particular situation in which it occurs. It is thus through the planned structure together with the
contingent, in-the-moment process of scaffolding that the teacher creates both the circumstances and supports
that permit students to enter into and engage in their ZPD and that promote their autonomy as learners. We
must take care to fully understand that our goal is learner autonomy. Eventually, our students should proceed
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through their ZPD to self-regulation in which they no longer need the scaffolds we provided earlier. Indeed, if
our scaffolded instruction does not develop autonomy, it is not productive work in the ZPD. Students then
form dyads where Partner A asks Partner B the following questions: Have you or anybody you know been in
an accident before? What happened to the person? How was he or she different after the accident feelings,
behaviors, scars, etc. When learners with relatively equal levels of knowledge work together they can create
zones of proximal development for each other as their interactions give rise to ideas, which are then shared
with peers and which are then further advanced and developed through collaboration. English language
learners, like all students, arrive in our classrooms with immense potential, strengths to build on, and dreams
for their future. It is our job as education professionals to help them realize that potential and to provide them
with the right learning opportunities so that they can address rigorous academic content in a language they
have yet to master. She has published extensively on indigenous education in Latin America and the education
of English Learners in the United States. Elsa Billings has published numerous book chapters and articles in
peer-reviewed journals. Billings earned a Ph. Sign up to receive our newsletter, News and Notes.
5: Theodore Brameld
This said, maybe Indiana should be boycotting New York - on the grounds that our educational leadership (at the level of
the state government) is out of control and is taking strong and consistent steps against the betterment of education in
this state.
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7: Assessment of quality and safety education in nursing: a New York state perspective.
A Broader Perspective Developing a critical awareness of global changes and challenges. Today, students are
bombarded with regional and global media sources, particularly on the Internet.
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Thus, in many teacher education curricula, courses in development are taught separately from methods courses, often
outside of education (e.g., by psychology departments). As new initiatives are incorporated into curricula.
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