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Trends in Mathematics Trends in Mathematics is a series devoted to the publication of volumes arising from
conferences and lecture series focusing on a particular topic from any area of mathematics.

Visualization and description of data In geoscience, we often present graphs of data and ask students to
describe the trend the data shows. Sometimes, as in the case of a linear plot, that information is easy for
students to extract from a simple scatter plot. However, many plots in geoscience are far more complicated.
They may have an exponential or logarithmic nature or there may be a significant amount of "noise" in the
data that students have "filter out" to see the trends. An example of data with "noise" is climate data - a topic
of great interest to many students and faculty. The plot at the right shows data from the Vostok ice core. We
can measure changes in CO2 in the atmosphere for thousands of years by looking at the composition of air
caught in layer upon layer of ice. From that information and information from the composition of isotopic
carbon, we can infer changes in temperature for a over thousand years. Many geoscientists look at this plot
and say, "Both temperature and CO2 decreased from the period ka to 20 ka, and have rapidly and steadily
increased in the last 20 ka. A number of activities in introductory geoscience laboratory manuals require
students to plot data and draw a trend in the data or a "best-fit" line. Most often, line-fitting involves
interpolation or is used for extrapolation of data for prediction of future catastrophic events. Students are often
confused by the request to sketch in the trend of the data; they are unsure how to construct an appropriate line.
Many of them "connect the dots" and try to extrapolate from there which is darn near impossible. Nearly every
widely published introductory geoscience lab manual has an exercise in which students are asked to plot flood
recurrence interval and the discharge of floods flood frequency. Then they are asked to use this information to
predict the discharge of a given flood or determine the recurrence interval of a given discharge. It is essential
that students understand the purpose of the assignment to "predict" or "forecast" the likelihood of a flood. How
do we know whether a flood will hit on a given river? But we can begin to predict the likelihood of a large
flood by understanding the behavior of that river. When data from the table in your book are plotted, they will
make a nice linear array fall close to a line. You should NOT connect the dots as shown in the figure on the
left. Instead your job is to construct a "best fit line" for the data shown in the figure to the right - this line
should be straight in fact, I recommend using a ruler and should go through the middle of the data. What are
we trying to accomplish? We are not interested in the exact value of a given data point, instead we are
interested in the relationship of all the data points to one another - the "trend" of the data. We want to be able
to use that relationship to extrapolate information - to predict the recurrence interval or probability of an even
larger flood. In other words, you want to be able to extend the line past the biggest flood that we know about!
It is difficult to construct a perfect best fit line visually. Most spreadsheet programs will construct a line using
a mathematical formula. However, it is good practice to see whether you can approximate the trend of a bunch
of data points using just your eyes and a ruler! As a general rule, I try to draw the line so that the same number
of dots are above the line as are below the line. Because we all see things slightly differently, your line might
not be exactly the same as the person next to you. If your line is different, what will that mean about your
answers? This is an excellent opportunity to talk about the propagation of error, the biases of individuals and
the need for uniformity in our calculation of trends. It can also serve to show the power of mathematics - if we
were all to calculate the trend of the data, we should come up with the same line and thus exactly the same
answers when asked to extrapolate. Mathematics can level the playing field so that we all come up with the
same answer. Slope calculation Once students have approximated a best-fit line, Sometimes we ask them to
calcluate the slope of the line or to describe the trend. Most students are familiar with the idea of "rise over
run" from high school mathematics. However, if they have constructed their own graph, they may not
understand which variable is the "rise" and which is the "run". Or, if they are asked to calculate it using only
the data in the tables or using topographic maps and distance data - difficult tasks for students with number
phobia or math anxiety. An example of calculation of slope used in introductory geology is the calculation of
the slope of the water table using contoured topographic maps. We want to calculate the slope of a hillside or
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the water table. How are we going to do that? Does everyone remember the phrase, "rise over run" as a
guideline for calculating slope? What does that phrase mean? We can use it on a graph, where rise is the
difference in extreme values on the vertical axis y-axis and run is the difference on the horizontal x- axis. How
do we do it with information on a topographic map or a contour map? We have elevation information that can
be our rise, right - it represents a change vertically. We also have a scale that tells us about distance the
horizontal value or x-axis. Thinking about this information, can you calculate a slope? What are the units on
your slope? Can you calculate your slope so that it is unitless? This template can be used any time you have
students calculate slope - helping them to see that "rise over run" is just a simple arithmetic calculation.
Calculating slope may also help students to visualize and describe a set of data. They are likely familiar with
the ideas of positive and negative slope. Giving them a number of representations graphical, numerical,
symbolic may help them to get better at recognizing and understanding trends in a variety of ways.
Recognizing trends in graphed data Do all natural data have trends? Geoscientists approximate trends in many
data sets using just our eyes and we can certainly describe the graph of a data set even if it is completely
random. Trends in a large data set can be non-linear or approximate some other function exponential, periodic,
etc. However, most often we want students to be able to understand linear trends. Does it matter what kind of
data we have? Does increasing the number of data points change our interpretation? Lets look at an example
that illustrates pitfalls of random sampling and trying to fit a curve to the data. This data goes back about ,
years and can tell us about the "hothouse" conditions of long ago. If we plot a random sample of the data with
points from close to the present to about , years ago, we might say that carbon dioxide has steadily decreased
over the past kyr. We might say that the data has a slightly positive slope. And the correlation as y increases, x
increases is pretty good not great, but good. Is this what we have heard about global warming? What does the
entire data set tell us? If, instead, we take all the data from the Vostok Ice Core, that nicely correlated trend is
gone. With more data, the curve takes on a completely different shape. We see that changes in CO2 over the
past , years is far more complicated than indicated on the first plot. We might even try to recognize three
distinct trends: An increase from kyr, a steady decrease from kyear and then a dramatic increase from 20 kyr
to present! This is an excellent example of the importance of a significant amount of data. Sometimes a set of
data is completely random or not complete enough to evaluate the true trend. Helping students to see that they
can rely on their eyes to evaluate trends and that it is perfectly reasonable to suggest that there is NO trend in
some data. They often need to increase their self-confidence in terms of quantitative skills. Reinforcing their
inate abilities is key to helping students to understand trends. An in-class activity for introductory courses.
Regression by Eye This student resource has an applet that allows the student to estimate the trend of a large
set of data. An excellent resource for students to work on best-fit lines.

Page 2

POSITIVITY (TRENDS IN MATHEMATICS) pdf
2: Imaginary Numbers
By Karim Boulabiar, Gerard Buskes, Abdelmajid Triki. ISBN ISBN This e-book provides 9 survey articles addressing
subject matters surrounding positivity, with an emphasis on sensible research.

A real number is said to be positive if its value not its magnitude is greater than zero, and negative if it is less
than zero. The attribute of being positive or negative is called the sign of the number. Zero itself is not
considered to have a sign though this is context dependent, see below. Also, signs are not defined for complex
numbers , although the argument generalizes it in some sense. In common numeral notation which is used in
arithmetic and elsewhere , the sign of a number is often denoted by placing a plus sign or a minus sign before
the number. When no plus or minus sign is given, the default interpretation is that a number is positive.
Because of this notation, as well as the definition of negative numbers through subtraction , the minus sign is
perceived to have a strong association with negative numbers of the negative sign. In algebra , a minus sign is
usually thought of as representing the operation of additive inverse sometimes called negation , with the
additive inverse of a positive number being negative and the additive inverse of a negative number being
positive. Any non-zero number can be changed to a positive one using the absolute value function. Sign of
zero[ edit ] The number zero is neither positive nor negative, and therefore has no sign. Note that this
definition is culturally determined. In France and Belgium, 0 is said to be both positive and negative. The
positive numbers without zero and the negative numbers without zero are said to be "strictly positive" and
"strictly negative" respectively. In some contexts, such as signed number representations in computing , it
makes sense to consider signed versions of zero, with positive zero and negative zero being different numbers
see signed zero. This notation refers to the behaviour of a function as the input variable approaches 0 from
positive or negative values respectively; these behaviours are not necessarily the same. Terminology for signs[
edit ] Because zero is neither positive nor negative in most countries , the following phrases are sometimes
used to refer to the sign of an unknown number: A number is positive if it is greater than zero. A number is
negative if it is less than zero. A number is non-negative if it is greater than or equal to zero. A number is
non-positive if it is less than or equal to zero. Thus a non-negative number is either positive or zero, while a
non-positive number is either negative or zero. For example, the absolute value of a real number is always
non-negative, but is not necessarily positive. The same terminology is sometimes used for functions that take
real or integer values. For example, a function would be called positive if all of its values are positive, or
non-negative if all of its values are non-negative. Sign convention In many contexts the choice of sign
convention which range of values is considered positive and which negative is natural, whereas in others the
choice is arbitrary subject only to consistency, the latter necessitating an explicit sign convention.
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3: What is the definition of a positive trend
Enter your mobile number or email address below and we'll send you a link to download the free Kindle App. Then you
can start reading Kindle books on your smartphone, tablet, or computer - no Kindle device required.

Triki Results in f -algebras. Ricker Vector Measures, Integration and Applications. Schep Positive Operators
on Lp -spaces. Wickstead Regular Operators between Banach Lattices. The conference organizers Karim
Boulabiar, Gerard Buskes, and Abdelmajid Triki decided to expand on the idea of core surveys and the nine
surveys in this book are the harvest from that idea. Positivity derives from an order relation. Order relations
are the mathematical tool for comparison. It is no surprise that seen in such very general light, the history of
Positivity is ancient. Archimedes, certainly, had the very essence of positivity in mind when he discovered the
law of the lever. His method of exhaustion to calculate areas uses a principle that nowadays carries his name,
the Archimedean property. The surveys in this book are slanted into the direction that Archimedes took.
Functional analysis is heavily represented. But there is more. Lattice ordered groups appear in the article by
Martinez in the modern jacket of frames. Henriksen and Banerjee write their survey on rings of continuous
functions. Blecher and de Pagter in each of their papers survey parts of non-commutative functional analysis.
Positive operators are the main topic in the papers by Curbera and Ricker, Schep, and Wickstead. And positive
bilinear maps are the protagonists in the survey by Bu, Buskes, and Kusraev. The conference organizers and
editors of this volume write about f -algebras. Carthapos06 was more than just a conference and workshop in
Africa. It brought together researchers in Positivity from many directions of Positivity and form many corners
of the world. This book can be seen as a culmination of their paths meeting in Tunisia, Africa. June 5, G. The
interaction between the space X and the prime ideal P is of great importance in this study. Two new
generalizations are introduced and studied. Some concluding remarks include unsolved problems. An element
of C X is nonnegative in the usual pointwise sense if and only if it a square. So algebraic operations
automatically preserve order. This makes the 2 B. Henriksen notion of positivity essential for studying C X.
This simple observation was used with great ingenuity by M. It was restricted to the case when X is compact.
Among the many interesting results in this seminal paper is that C X determines X. While this paper contains a
number of serious errors, it set the tone for a lot of the research that led to the book [GJ76]. It was published
originally in by Van Nostrand. For more background and history of this subject, see [Wa74], [We75],
[Hen97], and [Hen02]. Our general sources for general topology are [E89] and [PW88]. Sections 2 and 3
survey some of what has been done in the past about integral domains that are homomorphic images of a C X
and the prime ideals P that are kernels of such homomorphisms. In Section 2, we review some of what is
known when P is maximal; i. They are called SV -spaces. Section 5 is devoted to the study of products of
almost SV -spaces and logical considerations concerning the validity of some results. A commutative ring A
such that whenever a and b are nonzero elements of A, it follows that one of them divides the other, is called a
valuation ring. Below, we are interested only in the case when A is also an integral domain, in which case such
a ring A is called a valuation domain. Let M A denote the set of maximal ideals of A. We continue to quote
facts from [GJ76]. All but part of d are shown in Chapter 13 of [GJ76]. Some more detail about what may
happen if CH fails: Most of its contents are beyond the scope of this article. Blass in his review in Math.
Inspired by this, a number of authors began to investigate rings C X and spaces X such that every prime ideal
of C X is a valuation prime. Such rings and spaces are called SV -rings and SV -spaces respectively. See
Section 6 below. What follows next will be used often below. A space all of whose points are P -points is
called a P -space. Thus, if P is a valuation prime, then so is Q. X is an SV -space if and only if every minimal
prime ideal of C X is a valuation prime. Let mC X denote the set of minimal prime ideals of the ring C X. This
space has been studied extensively, but we recall only those facts known about it that are relevant to this
paper. Thus, to determine the algebraic properties of an SV -ring C X , there is no loss of generality in
assuming that X is compact. It has long been known that every F -space is an SV -space. See, for example
[L86]. If X and Y are two disjoint F -spaces, then the attaching of X and Y at two non P -points respectively of
X and Y ; serves as an example of an SV -space which fails to be an F -space and consequently the class of SV
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-spaces contains the class of F -spaces properly. We close this section with more known facts about SV
-spaces. See [HW92a] and [L03]. The example in [L03] is the result of a complicated construction. Though
the converse need not hold. Then every nonisolated point of Y has no F -space neighborhood, though Y
becomes a compact SV -space. Next, it is shown how to create a large class of almost SV -spaces that are not
SV -spaces. Let Y denote a compact F -space with a point q such that Oq is not maximal. Clearly each is a
surjective homomorphism. Thus the latter is a minimal prime ideal of C X containing Op. This concludes the
proof of the theorem. Kohls in [K58] and described in more detail in [CD86]. The proof of the next result is an
exercise. The following assertions are equivalent. So, the second 8 B. Henriksen part of the hypothesis of the
next theorem may be redundant, and its conclusion may be too weak. We need to show that each Mp contains
a minimal prime ideal that is a valuation prime. Let m and n denote respectively the ranks of p with respect to
T and X. Because X is compact, it follows from Corollary 1. Then the following are equivalent: But p is an
arbitrary nonisolated point, so this completes the proof. The Stone extension theorem states that if f: For more
background on intermediate c-type algebras, see [DGM97]. Product spaces and set-theoretic considerations In
Theorem 3. It is noted also in this paper that W. In particular, by Theorem 4. Because every maximal [resp.
The following facts will be used below. It is well known that m C X is compact if and only if X is cozero
complemented. It will be noted in 5. Using Fact 3 again yields this result if y is an isolated point of Y , so we
may assume it is not isolated. It remains only to prove that it is a minimal prime ideal. P is a z-ideal since it is
a minimal nonmaximal prime ideal of C T. It is shown in Theorem 5. So, we need only show that M s,t
contains a valuation prime ideal that is minimal prime. Each of these summands is an almost SV -space by the
lemma, as is their free union. This assumption has been used since the beginning of Section 5. The following
assertions are equivalent:
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4: Definition and examples of trend | define trend - geometry - Free Math Dictionary Online
A trend line, often referred to as a line of best fit, is a line that is used to represent the behavior of a set of data to
determine if there is a certain pattern. A trend line is an analytical.

Table of Contents Chapter 1. If you can overcome the negativity, everything becomes easier. Many students,
like their parents before them, come to our classrooms with valid feelings that make them unhappy doing
math. In the poll, more than twice as many people said they hated math as said they hated any other subject.
The poll was conducted by Ipsos, an international polling firm, and has a margin-of-sampling error of plus or
minus 3 percentage points. One would think that once they were out of school, these folks would have found
the real-world value of the math they disdained in school. In an evaluation of math literacy of a random
sampling of adults in the United States, 71 percent could not calculate miles per gallon on a trip, and 58
percent were unable to calculate a 10 percent tip for a lunch bill. Yet only 15 percent of those polled said they
wished that they had learned more about or studied more math in school Phillips, Myths and misconceptions
about math abound, such as the following: You have to be very intelligent to be good at math. It is acceptable
to be bad at math because most people are. Causes include low self-expectations as a result of past experiences
with math, parental bias against math, inadequate skills to succeed at math learning, failure to engage math
through learning strengths, and fear of making mistakes. As teachers know all too well, math negativity has
various consequences. These include stress, low motivation, decreased levels of participation, boredom, low
tolerance for challenge, failure to keep pace with class lessons, behavior problems, and avoidance of the
advanced math classes necessary for subsequent professional success. Parents who were successful in math
through repeated memorization skills rather than strong concept development may resent alternative math
instruction, such as inquiry and manipulatives, for their children. The top three intelligences found among
students today are linguistic, visual-spatial, and tactile-kinesthetic. These are the same intelligences that
characterized most learners 25 years ago, but the percentage of students in each category has changed. The
proportion of linguistic auditory learners has dropped, and there is a greater preponderance of visual learners.
Visual-spatial learners now account for more than 50 percent of students, 35 percent are tactile-kinesthetic,
and only 15 percent are linguistic learners Gardner, In the drawings of typical experiences, teachers and
chalkboards were the focus, and the students usually did not include themselves in the picture. In the drawings
of learning they liked, the students featured themselves prominently. This finding is especially pertinent to
math negativity. Consider the frustration that results when children learn math by memorizing facts and
procedures instead of building on a firm understanding of concepts. Long division, for example, is an early
math challenge, usually taught as a procedure to be memorized and incorporating subtraction, addition, and
multiplicationâ€”often before these preliminary skills have been fully mastered. Therefore, children typically
struggle to solve long-division problems with remainders e. Solving these problems is usually not very
pleasant for students, but by the time they have completed enough drills and built the mathematical foundation
necessary to succeed usually around 5th or 6th grade , they are inexplicably asked to report quotients with
decimals or fractions, not remainders. Textbooks and teachers alternately ask students to round the answer to
the nearest tenth, round to the nearest hundredth, express the answer in fraction form with mixed numbers, or
express it in fraction form with improper fractions. Students are usually not told why they must make these
changes. If they are given reasons, the reasons are often confusing or vague. I recall that the first time I
assigned textbook homework that asked for answers to be given in different formats, I did not have a clear
rationale for my 5th grade students. No explanation is given for which representation of the answer is best, nor
is one provided for when the different variations should be reported; yet the demands to answer questions in
these varying formats continually appears on homework and tests. For example, when it comes to the rate of
interest on large sums of money, the difference between 8. Other times, decimal or remainder answers might
be inconsequential, such as figuring how many eight-person tables are needed to seat 67 children at a pizza
party. Whether the remainder is 3 or the decimal part of the quotient is. They are routinely asked to memorize
procedures and are then toldâ€”without explanation or conceptual connectionsâ€”that what was correct last
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year is no longer acceptable. The curriculum rarely primes their interest with opportunities to want to know
how to represent remainders in different forms. Students truly "get" math when they see it applied in real-life
ways they care aboutâ€”in other words, when they see math as a tool they need and want. This motivation is
not promoted in word problems about the number of books or the number of students in a classroom. When
they consider dividing leftover pieces of pizza into parts, they will see that fractions or decimals are a valuable
tool to make the pizza sharing process fair, whereas a "remainder" would imply that perfectly good pieces of
pizza sit in the box because there is no way to divide them. Most elementary arithmetic skills are "learned" by
rote memorization and assessed on tests of memory recall. Children who do not excel at memorizing isolated
facts are less successful, feel inadequate, and lose confidence in their ability to do math. The result is a
cascade of increased math anxiety, lowered self-confidence, alienation, and failure. This is a pity because the
ability to memorize basic arithmetic and multiplication tables does not determine who lives up to their math
potential. With this goal in mind, the ability to recognize patterns and construct mental concepts that use
foundational math facts is far more valuable. Math that is "taught to the tests" has a negative effect even on the
children who succeed with this approach. Building Math Positivity Before children can become interested in
math, they have to be comfortable with it. They must perceive their environment as physically and
psychologically safe before learning can occur. Students build resilience and coping strategies when they learn
how to use their academic strengths to build math skills and strategies. With practice, they will be able to use
the highest-level analytical networks in the PFC to evaluate incoming information and discover creative
solutions to math problems in addition to problems in all subject areas. To better understand how your
students learn, it is important to first learn how to propel information through those filters and begin building
math positivity. Arrange Family Conferences No one wants to add to student pressure, especially when you
suspect that a student will suffer emotional or even physical abuse if he or she does not meet certain parental
expectations in math. Parents with extremely high expectations for their children are usually motivated by a
desire to see their children have more than they have themselves. If your students are anxious during math
class, information entering their brains is less likely to reach the conscious thinking and long-term memory
parts of the prefrontal cortex, and learning will not take place. Stress is the primary filter blocker that needs to
be overcome. Perception of a real or imagined threat creates stress, as does the frustration of confusion or the
boredom of repetition. These are the unconscious, more primitive brain networks that prepare the body to react
to potential danger, where the only possible responses are fight, flight, or freeze. Under stressful conditions,
emotion is dominant over cognition, and the rational-thinking PFC has limited influence on behavior, focus,
memory, and problem solving Kienast et al. Prior negative experiences also impede the flow through the
amygdala of stored memories needed to understand new, related information and to use foundational
knowledge to solve new problems LeDoux, The implications of stress-related thinking and memory problems
are beginning to be understood at the neural level, where emotions enhance or impair cognition and learning
Goleman, Therefore, a reduction in math-related stress is key to success. Family conferences can help parents
learn some of the scientific evidence linking the effects of stress to academic success. These interventions will
also allow you to explain that the first step to math success is a positive attitude toward the subject matter, not
just to the grades associated with it. You can also suggest ways for these parents to be involved in a positive
way. Explain that the brain is most receptive to learning about a topic when there is a clear link between that
topic and something the child values. For example, they can encourage their children to calculate how long it
will be until their special television show begins if it is currently 3: They can also help their children compare
the costs of things they like e. Retest to De-stress Reassure all students that if they want to achieve high
grades, they will have opportunities that will allow them to regain some sense of control, such as retests.
Because progress in math is so strongly based on foundational knowledge, students need to achieve mastery in
each topicâ€”which forms the basis from which students can extend their neural networks of patterns and
conceptsâ€”before they move to the next level. Retests provide opportunities to reevaluate answers and make
corrections, as necessary. To ensure mastery, I require that students take a retest when they score under 85
percent. My primary goal is to have students learn the appropriate material so they can move forward with an
adequate background for success. Incorporating accountability into retesting allows students to build skills
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related to self-reliance, goal planning, and independent learning. Accountability increases when you require
students to provide evidence of corrective action, such as participating in tutoring, doing skill reviews, or
finding textual examples that correctly demonstrate how the type of problem is solved. If the original test and
retest scores are averaged together, students understand that they remain accountable for that first test grade.
Compared with cheating an unfortunate response to grade pressure that further decreases confidence and
self-esteem , the option of taking retests is a more positive approach to low grades. Retesting takes time on
your part, but it shows your students that you respect their capacity to be responsible, successful learners.
Instead of allowing them to think of math as an isolated subject, show the extended values of math in ways
they find inspiring. If you teach elementary school, find opportunities throughout the day to show students the
ways they benefit from mathematics and how it is applicable to their areas of interest. For example, students
can use math to determine the number of absent students by counting the students present and then "counting
back" to subtract. In upper grades, cross-curricular planning is a way to achieve this goal. Older students, for
example, can solve meaningful problems related to the quantity and price of tickets they need to sell in order
to cover their expenses for an upcoming field trip. The ACC also allocates attention resources and modulates
motivation. Functional magnetic resonance imaging fMRI scans show increased metabolic activity in this
region when subjects think about how to solve a problem. Positive emotional states increased greater baseline
activity in the ACC and were associated with more successful problem solving. Negative emotions, on the
other hand, narrowed peripheral vision and appeared to similarly limit insight. Start the Year Showing That
You Care To demonstrate interest in your students as individuals, and to acknowledge that they may have had
previous negative math experiences, ask questions they can respond to in a math autobiography, a class
discussion, or a private conversation. I use math autobiographies to give students an opportunity to tell me
what previous teachers did that they found either helpful or unhelpful. It is likely that all students can recall at
least one positive experience related to school, if not to math specifically. Trigger these positive memories by
asking questions such as the following: Can you remember a time when you were excited about something at
school? You may have been nervous, but when you started kindergarten did you feel you were now a "big kid"
too? Did you look forward to experiencing some of the good things you had heard about, like making
handprints, playing on cool playground equipment, getting new school supplies, learning new things, and
seeing your friends every day? Can you recall a time when you were proud to answer a question or when you
got a good grade after studying hard? After you discuss some of these positive experiences with your students,
talk about how and why their attitudes toward math changed for the worse at some point before they started
your class. Possible questions to prompt this discussion include the following: When did you first wake up and
not want to go to school or hope it was a weekend? What did teachers do that turned you off to school? You
may need to stimulate these discussions about negativity with your own experiences; this sharing will also
increase the bonds between you and your students. Think about times when you felt overly challenged, out of
place, or ready to give up.
5: Sign (mathematics) - Wikipedia
If you have this book go ahead and post it here and your listing will appear for all students at your school who have
classes requiring this specific book.

6: Positivity (Trends in Mathematics) - | SlugBooks
Examples on Trend. As the number of apples in the bag increases, the weight of the apple bag also tends to increase.
So, the scatter plot shows a positive trend.

7: Abdelmajid Triki (Editor of Positivity. Trends in Mathematics)
Trends in Mathematics is a series devoted to the publication of volumes arising from conferences and lecture series
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focusing on a particular topic from any area of mathematics.

8: Trend Line Definition (Illustrated Mathematics Dictionary)
Math performance correlated with a positive attitude toward math even after statistically controlling for IQ, working
memory, math anxiety, general anxiety and general attitude toward academics, the study found.

9: Reversing Math Negativity with an Attitude Makeover
The three principal broad trends in mathematics today I would characterize as (i) variety of applications, (ii) a new unity
in the mathematical sciences, and (iii) the ubiquitous presence of the computer.
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