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1: Self-Regulated Learningâ€”www.enganchecubano.com
of self-regulated learning skills to facilitate the acquisition of knowledge. Based on the expectation that self-regulated
learning will better prepare students for the demands of higher education, secondary education has for some time now
put a clear.

As stated by Panadero , p. During the task perception phase, students gather information about the task at hand
and personalize their perception of it. This stage involves determining motivational states, self-efficacy, and
information about the environment around them. Next, students set goals and plan how to accomplish the task.
Several goals may be set concerning explicit behaviors, cognitive engagement, and motivation changes. The
goals that are set depend on how the students perceive the task at hand. The students will then enact the plan
they have developed by using study skills and other useful tactics they have in their repertoire of learning
strategies. The last phase is adaptation, wherein students evaluate their performance and determine how to
modify their strategy in order to achieve higher performance in the future. They may change their goals or
their plan; they may also choose not to attempt that particular task again. Winne and Hadwin state that all
academic tasks encompass these four phases. Sources of self-regulated learning[ edit ] According to
Iran-Nejhad and Chissom, there are three sources of self-regulated learning: The individual is aware and
effortful in using self-regulation strategies. Under this source of SRL, learning happens best in a habitual
mode of functioning. In this model, learning takes place best in a creative mode of functioning and is neither
completely person-driven nor unconscious, but it is a combination of both. Social cognitive perspective[ edit ]
Self-regulation from the social cognitive perspective looks at the triadic interaction among the person e. By
storing the information into long term memory or a live document like a Runbook the learner can retrieve it
upon demand and apply to tasks, becoming a self-regulated learner. Zimmerman suggested that self-regulated
learning process better with three stages. It involves learners attention and willpower; Self-reflection, happens
in the final stage when learners review their performance toward final goals. At the same time, focusing on
their learning strategies during the process is also efficient for their final outcomes. Motivation plays a major
role in self-regulated learning. Motivation is needed to apply effort and continue on when faced with
difficulty. Control also plays a role in self-regulated learning as it helps the learner stay on track in reaching
their learning goal and avoid being distracted from things that stand in the way of the learning goal. In a
subsequent study, self-regulated learning was shown to enable accelerated learning while maintaining
long-term retention rates. Whyte recognized and appreciated external factors, to include the benefit of working
with a good teacher, while encouraging self-regulated hard work, skill building, and a positive attitude to
perform better in academic situations. Whyte, To increase positive attitudes and academic performance, expert
learners should be created. Expert learners develop self-regulated learning strategies. One of these strategies is
the ability to develop and ask questions and use these questions to expand on their own prior knowledge. This
technique allows the learners to test the true understanding of their knowledge and make correction about
content areas that have a misunderstanding. When learners engage in questioning, it forces them to be more
actively engaged in their learning. It also allows them to self analyze and determine their level of
comprehension. Through the use of questions, learners can accommodate and then assimilate their new
knowledge with existing schema. This process allows the learner to solve novel problems and when the
existing schema does not work on the novel problem the learner must reevaluate and assess their level of
understanding. Paris and Paris state there are three main areas of direct application in classrooms: Other tasks
that promote self-regulated learning are authentic assessments, autonomy-based assignments, and portfolios.
These strategies are student-centered and inquiry-based, which cause students to gradually become more
autonomous, creating an environment of self-regulated learning. However, students do not simply need to
know the strategies, but they need to realize the importance of utilizing them in order to experience academic
success. According to Dweck and Master, "Students use of learning strategies â€” and their continued use of
them in the face of difficulty â€” is based on the beliefs that these strategies are necessary for learning, and
that they are effective ways of overcoming obstacles. Those who do practice self-regulation ask questions,
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take notes, allocate their time effectively, and use resources available to them. Pajares lists several practices of
successful students that Zimmerman and his colleagues developed in his chapter of Motivation and
Self-Regulated Learning: Theory, Research, and Applications. These behaviors include, but are not limited to,
the following: Examples of self-regulated learning strategies in practice: This can be done as a homework
assignment. Consist of self-assessment questions to complete before completing homework and then after
completion of homework. This will allow the learner to draw their own conclusions about the learning
process. This involves the teacher describing their thought process in solving a problem. Following new
material, student develop questions about the material. Programs such as CSRP target these different groups in
order to increase effortful control in the classroom to enhance early learning.
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2: Self-regulated learning - Wikipedia
Self-regulated learning is a cyclical process, wherein the student plans for a task, monitors their performance, and then
reflects on the outcome. The cycle then repeats as the student uses the reflection to adjust and prepare for the next
task.

These simple strategies can be incorporated into just about any type of course. For more in-depth techniques,
see self-reflection and notebooks. Photo by Shane Global Reuse: Think-Pair-Share This short activity allows
for a break during lectures so students can answer a question posed by the instructor. First the students reflect
on the question independently. Then they discuss their responses with a partner. Lastly, groups of students
share their thoughts with the whole class. Practicing retrieval aids in self-observation, and promotes
meaningful, conceptual, long-term learning. Adding retrieval practice to class and promoting it following class
is straightforward and is well supported by cognitive science research Karpicke, How to Use Retrieval
Practice to Improve Learning pdf Sorting, "Chunking," and Organizing Information A given textbook chapter
or lecture session contains several concepts, a dozen vocabulary words, and scores of supporting details. But
for students, the hierarchy of information is subtle, and each bit of information can appear unrelated to others.
Activities that help students organize concepts and terminology can illustrate how to make sense from
information that may otherwise seem overwhelming. This is also an example of an activity that instructors can
demonstrate so that students can observe the thought process of an expert in the discipline. Photo by Megan
Lynnette Reuse: Reading Reflections Students can often "do" the reading without extracting meaning from it.
A reading reflection is a strategy for active reading, wherein students are prompted to pause after each chapter
or section and answer a few simple questions: What is the main point? What did you find surprising? What did
you find confusing? Reading reflections can help students with self-monitoring and reflective thinking.
Reading Reflections by Karl Wirth, Macalester College Exam Wrappers Exam wrappers can help students see
past their grades and reflect on their exam preparation and performance. Each student completes a confidential
worksheet before and just after looking at their graded exam. The worksheet prompts them to consider the
strategies they used to prepare for the test, and reflect on the effectiveness. Students are also asked to look for
patterns in their mistakes. Finally, the worksheet asks students to describe how they will prepare for the next
exam. The page contains information about learning to learn, journaling, reading reflections, knowledge
surveys, mastery exercises, and exam wrappers. Each example links to further materials, worksheets, and other
useful materials. It describes the principles of self-directed learning and walks through several examples.
References are provided throughout. Learning to Learn , by Karl Wirth and Dexter Perkins This document is
intended to help students understand their role in the learning process, how learning occurs, and the
importance of learning as a lifelong objective. Although intended for students, the document is also useful for
instructors as they consider what they teach and how to teach it. Metacognition is an integral part of
self-regulated learning. The On the Cutting Edge module about metacognition contains strategies for teaching
, example activities , PowerPoint slides, and other resources for incorporating metacognition into your
teaching. Retrieval-based learning active retrieval promotes meaningful learning. Current Directions in
Psychological Science, 21 3 ,
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3: Articles | www.enganchecubano.com
How-to Instruction for Self-Regulated Learning Strategies Your role in helping students to gain self-regulation will be
challenging and it is clear that your first attempt to teach a student a self-regulation strategy may not be successful.

Share Tweet Email Print In your classes do you set aside time for student reflection? Self-regulated learning is
how students regulate their own emotions, cognition, behaviour and aspects of the context during a learning
experience. Examples of good self-regulation skills include good time management, the ability to rapidly
select the most efficient problem-solving strategies and the ability to actively monitor emotional states such as
frustration. While these skills are essential tools for lifelong learning, they are often not explicitly taught,
leading to distinct populations of students who lack independence, motivation, persistence and a positive sense
of wellbeing. In order for educators to effectively pass on these skills to their students, whether kindergarten or
tertiary age, it is necessary they first understand self-regulation themselves. Students go through three main
phases when regulating their learning: Planning is when students set up their goals and standards to be
achieved in a certain task, session or course. Performance is when students are actually engaging with their
learning experience. During this phase students monitor their learning, usually comparing their progress
against standards set in the planning phase. Reflection is when students think about and evaluate their learning
experience. This includes reflecting on feedback and mentally storing ideas and concepts to use for future
learning. These phases are not necessarily linear, and students may go through many cycles across a learning
task. Given the importance of self-regulated learning, it is vital that educators are explicitly teaching these
skills and providing strategies for students to apply when learning. Part of this teaching process should
include: Explaining the usefulness and importance of self-regulated learning skills to students Explicitly
teaching students self-regulated learning strategies Supporting students to identify when and where they can
use self-regulated learning skills If we agree that these types of learning skills are necessary to develop
lifelong learners, then teachers need solid examples of exactly how to teach students these types of skills.
Whole school policy needs to allow teachers the freedom to teach self-regulated learning skills rather than
content only. Without homogeneity within the school, there is not enough support for teachers to deliver
lesson plans related to self-regulated learning. Profession development for teachers on how to teach
self-regulated learning skills is desperately needed, so tools, resources and strategies are available for them to
utilise in the classroom. The Science of Learning Research Centre â€” a nationwide collaboration between
researchers in education, psychology and neuroscience dedicated to understanding learning â€” has a
particular interest in investigating all aspects of teaching self-regulated learning. Some of its studies look at
the difficulties teachers face in incorporating content outside of what is listed in the curriculum Jayawardena et
al, and the benefits of self-regulated learning abilities in teachers Sautelle et al, More recently, ongoing
studies focus on the importance of productive confusion and sustained attention in self-regulated learning.
Schools wishing to participate in in the research study mentioned above can contact Dr Susan-Marie Harding
at s. References Dignath-van Ewijk, C. What teachers think about self-regulated learning: Education Research
International, Promoting self-regulated learning in science: A case study of a Sri Lankan secondary school
science teacher. International Journal of Information and Education Technology, 7 3 , Personality, resilience,
self-regulation and cognitive ability relevant to teacher selection. Australian Journal of teacher Education, 40 4
, Think about your own classroom practice. Do students understand the goals and standards expected for each
learning task? Do you set aside time for student reflection?
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4: Learning Disabilities: Self-Regulation Strategies | The Science of Learning
Self-regulated learning (SRL) is one of the domains of self-regulation, and is aligned most closely with educational aims.
Broadly speaking, it refers to learning that is guided by metacognition (thinking about one's thinking), strategic action
(planning, monitoring, and evaluating personal progress against a standard), and motivation to learn.

It takes the form of the SRL cycle. In fact, expert learners go through many iterations of the SRL cycle each
time they sit down to achieve a learning goal. Figure 1 shows the three phases of the SRL cycle, along with
the central importance of reflection throughout the process: In fact, it is an involved process that takes lots of
practice. Once you have mastered the process, however, the amount of time you will saveâ€”and your ability
to understand and remember the informationâ€”will surprise you. During this phase, you do the following:
What is the goal of this task? What strategies are most effective with this type of task? Am I using the strategy
as planned? Am I slipping back into my old habits? Am I staying focused? Is the strategy working am I
meeting my learning goals or do I need to adjust the strategy? Evaluating Phase During the evaluating phase,
you determine how well your chosen strategy worked. Consider issues such as: What did I think and feel
about this particular strategy or set of strategies? Did I use them properly? Ertmer and Newby state that
reflection provides the link between what expert learners know about learning metacognitive knowledge and
what they do about learning self-regulation. They also suggest that we conceive of reflection as a strategy or
skill that operates on other strategies. Self-questioning facilitates the reflective process. Re-read the example
questions mentioned in the SRL phase descriptions aboveâ€”these are good examples of what Ertmer and
Newby call reflection-in-action. Research indicates that there are some key factors that help create expert
learners: Explicit instruction in the use of learning strategies, which include:
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5: Activities that Develop Self-Regulated Learning
The literature on self-regulated learning tells us that deep, lasting, independent learning requires a range of activities cognitive, affective, and even physical - that go far beyond reading and listening.

Two students work together to solve a computing challenge. Image by Matylda Czarnecka, from the Student
Hackathon coding challenge. Plan, set goals, and lay out strategies This first step of the cycle may be
overlooked by many students as they dive headlong into a task. Encouraging students to establish a plan
before they start working on a task will help them strategize right from the start. Although students may see
this as taking a step backward, it will ultimately help them be more efficient with their time and effort. Guide
students though this process by helping them ask themselves the following questions: Analyze the learning
task. How much time will it take? How much focus will I need? How will I structure this task? What are the
intermediate checkpoints and sub-goals? Can I complete an outline with two weeks to go, and then a rough
draft one week prior to the due date? That would allow time to get extra help as needed. Will I need resources
from the library, a color printer, help from my lab partners, or an appointment for office hours? Given my
needs, when should I get started on this task? Set expectations for the outcome. Given how much time I have
available, my strengths and weaknesses, and my current standing in the course, what type of outcome would I
like? Do I need to "ace" this, or is it OK if I can just complete it successfully? When students are new to a
task, help them map out the most effective strategies to match the goal. Set intermediate, shorter term goals
along the pathway toward a larger goal. As students gain proficiency, allow them to plan for themselves.
Photo by Kaatje Kraft. Use strategies and monitor performance In this phase, students carry out the plan that
was outlined in the forethought phase. Ideally, students can proceed with confidence because they have
already established a detailed plan of action. Here are some key points you can use to coach students through
this phase. Use self-observation to reflect on the actions taken by the student and the effectiveness of the
results. For example, when I studied in a quiet location in the library, I completed the reading more quickly
than when I read at home. Prompt students to stick with the strategies, even though it may be tempting to
revert back to known but ineffective strategies. Unfamiliar approaches may feel inefficient at first, but learning
the method can be as important as learning the material. Have the students monitor their progress on the
intermediate goals, and the strategies they are using. At the same time, you can also monitor their progress and
offer feedback see structuring feedback for self-regulated learning. Reflect on performance Many students
focus solely on the extrinsic outcome of their grade. While grades are important, you can help students reflect
on how they think they did on a particular assignment, and why. This self-reflection can help them understand
why they earned a certain grade and how to improve their performance. Activities like an exam wrapper can
solidify this process. Ask students to evaluate their own performance and their results. Students should
compare their performance to their original goal, rather than comparing themselves to others. Reflect on the
effectiveness of strategies used. Did they select an appropriate strategy? Did they follow through with the
selected strategy? Students should be coached to not attribute failure to lack of ability. Help students manage
their emotions, and in time, direct them toward productive lines of thinking about how they can improve their
performance. Even if their outcome is not what they had hoped, they can still learn from the experience. A key
part of this process is that students use this reflection to plan for the next task. How will they adapt their
planning, strategy, time management, and self-monitoring? Becoming a self-regulated learner: Theory into
Practice, 41 2 , Encouraging self-regulated learning in the classroom: A review of the literature.
6: Teaching self-regulated learning skills - Teacher
Self-regulated learning (SRL) refers to some rather specific ways that learners take control of their own learning. Learn
to use the SRL Cycle to improve learning and tips for how to become a self-regulated learner.

7: What is Self-Regulated Learning?
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Metacognition is an integral part of self-regulated learning. The On the Cutting Edge module about metacognition
contains strategies for teaching, example activities, PowerPoint slides, and other resources for incorporating
metacognition into your teaching.
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