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1: FAQ's | Great Promise Partnership
The promise of Partnership is a "must read" for anyone in ministry leadership in any denomination. The basic principle
the text operates from is that we are all called to use the gifts and talents we have been given to serve the community,
and that each member in the community has something to offer.

From the outside it looks like any other district school. This school, however, is different. This school actually
exists. The five schools these organizations took overâ€”which together constitute a K feeder patternâ€”were
the lowest-performing in the school district. In these cases, we partner with organizations that specialize in
school turnaround and can provide the structure, insight and expertise needed. They operate according to APS
policies regarding enrollment, transportation and discipline. They serve all grades. And in exchange for this
autonomy, districts holds partnership schools contractually accountable for their results. Test scores are up.
Partner schools are benefiting from additional philanthropic investments in preschool and out-of-school
programming. This investment, which started at Thomasville Heights Elementary under Purpose Built, has
helped contribute to a significant reduction in student mobility. Both parties can win. The model varies from
district to district some are neighborhood, others are open-enrollment or specialty schools and operating
agreements are negotiated to reflect both district and partner priorities. But the general contours remain the
same: The district provides the school building, students, per-pupil funding, and select services; the nonprofit
provides the school model, staffing and expertise, and additional program resources to support the school and
school communityâ€”and is held accountable by the district for school performance. Districts that are serious
about pursuing partner schools as a school-improvement strategy usually establish an Office of Innovation to
support their work. And in cities with unified, charter-district enrollment systems, the district often requires
partnership schools to participate, bringing additional equity and coherence to a fragmented choice landscape.
Partnerships are just one strategy for greater district-charter collaboration. There are, of course, others. But as
urban school districts try to find a path to higher quality and more equitable public education in their
respective cities, the basic outlines of the partnership modelâ€”capitalizing on the strengths of both traditional
district and charter schools while facilitating greater cross-sector collaborationâ€”hold a lot of promise.
Rebecca Haessig writes about the changing public education landscape at Set the Schools Free. Images of
Teachers and Students in Action. FutureEd All Rights Reserved.
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The partnership model for successfully addressing systemic problems is very different than the model for addressing
defined problems, requiring a longer timeframe, more stakeholders, and non-programmatic investments.

Gretchen Haley and Diana McLean kicked off the partnership between Greeley and Foothill churches and
explored the theology of a good partnership. I highly recommend their podcast, The Promise of Partnership.
What does this mean? What kind of relationship is it? The goal for us Greeley is to have excellence in worship
every Sunday, and consistency in ministerial presence. The goal for Foothills is to help spread the Universalist
faith. We will both benefit from economies of scale, as three ministers will be in relationship with one another
and with both churches. This will leave more time for ministers to be with congregants and performing other
ministries. Then, we talked through what we each meant by those statements, and fleshed out precisely what
we hoped for in the coming year. From these hopes, we created the following covenant. As you can see, it
includes both practical and visionary promises. Covenant of Partnership â€” Unitarian Universalist Church of
Greeley and the Foothills Unitarian Church We the congregations of the Unitarian Universalist Church of
Greeley and the Foothills Unitarian Church, united in our shared commitment to Unitarian Universalism and
the Spirit of Life and Love, and as religious communities each with our unique missions, vision, values and
histories, covenant with one another: To grow the Unitarian Universalist faith and strengthen each of our
congregations and our impact, growing in openness to new possibilities and claiming a broader vision. To
utilize and contribute to the resources of the Unitarian Universalist Association, including providing input
about our experiences so that we may learn from and benefit others who are engaging in similar experiments.
To share three professional ministers who serve as a team in both of our congregations. To roll out our
partnership in partnership â€” respecting the need to build buy-in in each of our congregations before moving
forward on initiatives while also discerning when we need to lead our congregations towards leaping ahead to
the next opportunity. We will work from the assumption that our congregations are equal in faith if not in size
or in budget. We will acknowledge and value the different gifts and skill sets each of our congregations bring.
To leverage economies of scale across both churches, sharing administrative resources especially in the realm
of bookkeeping and membership administration, and professional knowledge, including across our religious
education and music ministries. To create patterns of interaction that create in both congregations a sense of
relief rather than overwhelm â€” with the value being that this is a mutually beneficial relationship for both
communities in both impact and efficiencies. We acknowledge that we are each new to this partnership and so
we assume we will stumble at times and encounter challenges that test the well-intended explicit and implicit
promises of this covenant. When these challenges arise, we promise to come together in conversation, and
seek help from outside resources as we may need, to seek and offer forgiveness generously, to learn well from
our experiences, and to begin again. The Spirit and the Promise of Our Covenant.
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3: Multilayered Migration Governance: The Promise of Partnership, 1st Edition (Hardback) - Routledge
The Promise Partnership is dedicated to closing the educational attainment gaps associated with low socio-economic
status, while providing exceptional opportunities for our university students. Our goals.

A Leap of Faith: The only philosophy, if it can be called that, associated with partnership has been reform.
Unfortunately, reform is not a philosophy, but rather a convenient battle cry for those who blame the education
system for societal problems. An implicit understanding that education and democracy are inextricably linked
has been substituted for philosophical engagement with the complex dynamics of educational partnerships.
Within our best intentions have been planted the seeds of our failure to produce educational change on a large
scale. And in the process, we are beginning to lose our faith. It is all too tempting to lose faith in education
right now. It is all too tempting to take the low road, the path of least resistance, or the well-worn path and
euphemistically "opt out" of the whole business. It is a difficult time to keep the faith. We have seen many
cogent and incisive critiques of American education, and yet we still lack the descriptive vocabulary and the
conceptual framework in which to promote change effectively, efficiently, and consistently. Terms like equity,
excellence, empowerment, shared governance, and even partnership have been slowly emptied out of value
through their conspicuous consumption by the "education market. Further, we must understand that our work
coalesces with some of the most vexing questions that underlie the interdependence of education and the
democratic process. The rumblings in California against affirmative action policies are now resonating
nationally. Democracy, diversity, and education mingle within debates over affirmative action policies and the
tension between individual and group interests. The "concept" of diversity has been linked with questions of
merit and "common values," in short with the question of how America can maintain a common national
identity with the cultural heterogeneity of its demos. Educators who have maintained a prominent role in the
assimilative machinery of American bureaucracy, struggle to raise academic standards, diversify educational
opportunities, and increase student achievement against a growing chorus of voices which elide merit and
ethnicity. As Christopher Lasch puts it, "meritocracy is a parody of democracy" Individuals considered
meritorious are often those who have access to more cultural and financial capital, which still largely
distributes itself along racial, class, and gender lines. The increased stratification of American society and the
backlash against legislative intervention on behalf of diversity have compounded feelings of isolation and
alienation between educational sectors. Accusations that K does not adequately prepare students, that higher
education is elitist and out of touch with reality, and that community colleges abandon students in transition
have made us both weary and wary of pursuing collaborative projects. And in the meantime, students who
most need the educational opportunities created through institutional collaboration have to overcome more and
more obstacles to upward academic mobility. When they work, educational partnerships between higher
education and schools create a continuum of educational experience that supports and protects the autonomy
of the individual without a sacrifice of communal coherence. Effective partnerships seek to model the
democratic promise of diversity within a community of individuals linked through shared opportunities and
experience. In America, democracy, diversity, and education are intrinsically linked: Within this matrix, it
seems as if educational partnerships would naturally evolve in the construction of a democratic national
community. Yet we know that this is not the case. Institutions have often jealously protected their autonomy
over and against egalitarian collaboration. Higher education has relied on outreach programs which are often
laden with paternalistic good will. On the K level, questions relating to academic standards and curriculum
reform have often been driven by a desire to strike a balance between the cultivation of cultural diversity and
the assurance of cultural mainstreaming. We know that the homogenization of values and ideas results in
societal stagnation and political narrowness. Yet many argue that increased diversity threatens the coherence
of national identity and the ability to reach political consensus. Educators have struggled to find the balance
between exclusiveness and inclusiveness, autonomy and community, diversity and homogeneity. Schools have
been influenced by the demands of a Cold War mentality that confused educational strength and military
invulnerability. Economic hardships and inequalities have emboldened the architects of vocational education,
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and linguistic and cultural diversity has tested the limits of equal access and opportunity. To some extent, the
"greatest good for all" of American democracy has become the "greatest good for some" of utilitarianism. The
reservation system and Indian schools for Native Americans represent the dark side of educational
socialization; segregation still exists, both formally and informally, between whites and African Americans;
Asian Americans suffer backlash for superior academic performance and commitment to collective
achievement; and Latinos endure tracking and must continue to defend their status as legitimate Americans.
While we may have achieved cultural diversity, we still do not quite believe that diversity is intrinsic to the
survival of a democratic society. Although the forces which push and pull at the fabric of American public
education are varied and complex, they engage one another on the question of diversity, both racial and
cultural. Despite the national rhetoric of multi-culturalism, there remains a deeply-rooted suspicion in America
that identity ultimately devolves to an irreducible category like race or gender. However, such reasoning
ignores the arguments of many historians, including Theodore Allen and Ronald Takaki, who argue that race,
like culture, is socially constructed, not intrinsic and transcendental. If this is true, then identity is much more
fluid and flexible, and differences can be seen as circumstantial rather than essential. One of the stumbling
blocks to the acceptance of our actual diversity is a misconception that diversity is an external rather than
internal phenomenon. It is, in fact, both. In a society that vigilantly protects individual autonomy, we often
forget that building community requires the recognition that boundaries are arbitrary and fluid. Diversity, in
addition to differences between individuals and groups, is about recognizing within ourselves that our
identities are not fixed in a binary opposition: Rather, we exist within a complex matrix of shifting identities,
both within and between ourselves. While difficult, this recognition is essential to the construction of
communities which can successfully negotiate individual and group interests. Too often, we create our
identities within fragilely constructed oppositions that flimsily disguise the fears of inadequacy and failure that
nag at us. We shift between polar extremes, certain that to choose any point on the continuum requires
sacrifice and loss of identity. The anticipation of loss confounds attempts we make to accept our diversity.
Until we understand that our similarities do not disempower us, but rather create a profound synergy, we will
not be able to acknowledge difference in a compassionate way. My experience bears out this wisdom. At the
beginning of my career in education, I started my work in the Oakland public schools primarily out of a
commitment to the Chicano movement, and my loyalties lay within this community of scholars and activists.
As I moved through the labyrinthine world of education, however, I realized that my identity as a Chicano was
only one facet of myself, and my perspective began to extend beyond the narrow categories of race. Over the
years, I have become more and more aware of the ways in which we all belong to several communities at
once, and these multiple memberships often reflect corresponding interests and goals. Consequently, I have
found that focusing on the common interests of communities in order to form coalitions dedicated to
cooperative action offers the best strategy for social and political change. It is, in fact, on this basis that
American democracy is preserved and renewed. In terms of education, partnership is the means by which we
can renew a national commitment to the health of American democracy. As bell hooks has said, "The
classroom is the most radical space of possibility in the academy" Extending this promise into K classrooms
requires committed collaborative projects on a national scale. The creation of a community in which
intellectual freedom and rigor can take place without sacrificing egalitarianism is essential if education is to
evolve closer to the promise of participatory democracy. We must realize that to teach only traditionally
canonical works does not represent a rigorous intellectual curriculum, and we must simultaneously realize that
programs to increase representation of underrepresented groups can lead to a similar isolation and intellectual
narrowness. In short, we must understand the ethical imperative of partnership as one which seeks a balance
between assimilation and separatism. Essential to the fulfillment of this promise is a reinvigoration of
intellectual development at all levels of education. Above raising academic standards, beyond the recent
attempts to fortify critical reading, thinking, and writing skills among students , intellectual development
requires a liberal arts emphasis which values the liberatory consequences of intellectual inquiry. Intellect, on
the other hand, is the critical, creative, and contemplative side of mind. Whereas intelligence seeks to grasp,
manipulate, re-order, adjust, intellect examines, ponders, wonders, theorizes, criticizes, imagines. Intelligence
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will seize the immediate meaning in a situation and evaluate it. Intellect evaluates evaluations, and looks for
the meanings of situations as a whole. Suspected for its role in subverting the status quo and mistakenly
associated with performance on IQ and standardized tests, intellect has been gingerly handled by Americans.
Often seen as the exclusive property of higher education mistakenly and often derisively , and assumed to be
uninteresting to or beyond the grasp of students who do not fit into the educational mainstream, intellect has
slowly seeped out of contemporary pedagogy. Critical thinking has been touted as a return to intellectualized
education; yet how well can a system driven by the ideological mandates of social functionalism, life
adjustment, and civic duty accommodate the kind of inquiry that will bring these very principles into
question? The assimilative function of education is antithetical to this level of debate. Intellectual education
and an intellectual demos are essential to the changing faces of American cultural identity and questions of
how cultural identity intersects with national identity. While the "practical quality" of intelligence Hofstadter,
41 is certainly important to cultivate, it has not allowed us to move away from the corporatization and
professionalization of education. Intellect, on the other hand, goes further towards establishing a common
ground for debate and negotiation through its emphasis on fundamental questions related to the nature of
knowledge and understanding. Through intellectual engagement, individuals are connected in a common
commitment to inquiry. The continual process of negotiation that ensues does not contradict the possibility of
consensus or of truth; in fact, it more precisely reflects the dynamics of participatory democracy. For too long
we have imagined that the construction of a stable democratic community depends on inculcating ideology
that passes for truth, rather than on a collective search for truth. Education has capitulated to this myth by
limiting instruction to subjects and categories of "truth" which often reflect subjective cultural values in the
guise of objectivity. As Jacques Barzun argues, "intellect is community property. Intellect is not elitist nor
selective in its distribution. Rather, it enables communication and understanding across fields of difference
and distrust. Intellect is one of the most democratic of civic virtues, ennobling the American mind. Yet
without educational partnerships between institutions, the intellectual development of our students will
continue to atrophy, as the "educational market" grows and nourishes itself on the carcass of a weakened
educational infrastructure. We must acknowledge and embrace the interdependence of educational institutions
at all levels and enhance the "live intelligence" on which the stability of a democratic community depends. If
educators cannot model the ideal of a collaborative, egalitarian community, how can we expect our students to
participate actively in the democratic process? How can we criticize efforts to incorporate education for
capitalizing on our failure to intellectually engage students in the educational process? Although things seem
bleak, we should not be too quick to signal our defeat. In fact, the abrupt political changes now underway may
ironically serve to strengthen the interests of educational collaboration. Nothing short of a leap of faith will
renew the promise of partnership. The Invention of the White Race. The House of Intellect.
Anti-Intellectualism in American Life. Education as the Practice of Freedom. The Revolt of the Elites and the
Betrayal of Democracy. The Culture of the School and the Problem of Change. School-University
Partnerships in Action: Concepts, Cases, and Concerns.
4: ABC Promise Partnership - greentreeplastics
Imagine a traditional neighborhood school with a defined enrollment boundary that serves all students within that
www.enganchecubano.com any traditional neighborhood school, it follows the district's transportation and discipline
policies.

5: Promise Partnership | UNB
The Promise of Partnership has 7 ratings and 0 reviews. James and Evelyn Whitehead, pastoral theologians with rich
ministry experience, show how leadersh.

6: A Leap of Faith: The Promise of Partnership
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Note: Citations are based on reference standards. However, formatting rules can vary widely between applications and
fields of interest or study. The specific requirements or preferences of your reviewing publisher, classroom teacher,
institution or organization should be applied.

7: MultiSite Ministries: the promise of partnership | Growing Unitarian Universalism
The Promise Partnership Roadmap starts with the State's key goals for education and adds health and financial stability
goals to ensure that children are able to achieve their full potentials.

8: Multilayered Migration Governance: The Promise of Partnership
The Promise of Partnership UNLV, The Lincy Institute, and Brookings Mountain West are teaming up to address the
human capital, economic diversification, and hard infrastructure challenges of our region.

9: Refugees & Newcomers | Carizon
The Promise of Partnership: Leadership and Ministry in an Adult Church [James D. Whitehead, Evelyn Eaton
Whitehead] on www.enganchecubano.com *FREE* shipping on qualifying offers.
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